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An ongoing sounce of concern in the Arvin Union School District, as well as

many school districts nationwide, has been in the arca of identification of

students who are felt to be nat risk" to develop significant difficulties in

certain arcas rclated to school, home, and/or the community. This descriptlve

study attempted to utilize teacher surreys to identify children at low, mediurn

and high levels of risk in the aneas of academics, behavior, emotionalityr 8mB
involvement, motivation, community, vocation, self esteem, crisis, and

',othern aneas. A description and discussion of the findings were forrvarded and

a confidential nmaster listtr of names, aneas' and levels of risk by grade and

gender was made available to each administrator and school site principal"

Recommendations related to the identificrtion of the locd at risk population

and related issues were forrvarded.

This paper is the first of a planned series addressing the identification, intervention, and

prevention of prublems considerrcd to place students nat riskn in our district

Cor.nespondence should be addrrssed to Doneld J. Asbridge, Depertment of Special Education,

Anin Union School District, 737 Bcut Mountain Boulevard, Arvin, Califomia.

The Arvin Union School Distict is located in a rural agricultural community rich in
cultural, socioeconomic, and gmpolitical diversity. With a population growing aJ ? raQ greater

than one percent annually ardlcated close to major urban poprlatim oenters in Bakersfield and

1.m Angriles, children in-the Asrict are increasingiyexpc€xi timany.modernday infltrenes and

factors irtricti can flace tlrem atrisk fu goHems 
^ 

tt*y faoe the cnrcial developrnental ard sffiial

challenges awaiting tlrem in the funre.
-nAt 

risk" i-s a much-used, often overused term in education, mental health, and society

mday. Yet, it is an important term; research and experience irdicaie many beltaviss, factors, or

wriitisrs can place a'shdent nal 
riskn for fu[ue academic or otlter-areas { A{n"{tV in achieving

his/her human potential. According to the Report to the kgisl.qlryre by .t\e Orange.gouryy

Deparftnent of Education (1993), grealer thar6[7o of Califmnia children miSht be onsidered at

risk in various areas.

Ndany in the puHic domain have calledfu clranges in education Forrner pesident George

Bush stated, "There-will be no renaissance without revolution... We must transform America's

sclrools" (America 2000). At ttle time of this writing, current U.S. President Bill Clinton is
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working on his educational gmls and s0ategies, to be known as Goals 2000. On October 9, 1991,

Govenior Pete Wilson signEd Assembly Bill 1650 (Chapter757, Stat_ut!! o{-1?1), authored by

Assemblywoman Bever'ly Hansen, th-e School-Based Early Mental Health Intervention and

Preventi6n Services for ihildren Act." for the purpose of implementing prevenltqn a4.qrly
intervention mental health servies to children in icindergarten tllrough third grade. Usted high in

the orioriW for chanee is the need to address at risk s[rdents and behaviors.
' Tfie missioristatement (March 2,IW2) forthe Arvin Union Schml Distict iq"to !rclp

studentsJ... demonstrate competency in all subjects and be preparcd to be_respotuiblc citizew,
prodacttve worl<ers, and kfe-lbng ledmers." In ixder for that-miisiorl as w9! asllrme mentioned

hboue, to become a realit!, it s#ms apparent that one neoessary step is to identify problems and

students experiencing pioblems, prdvide appropriate specifi-c anil general interventions, and

ultimalely prevent further zuch problems from orcuring-
'The public, govern^ment, and media, although usually well-intentioned in their

suggestions foi school-change, often are unaware of the extensive amount of services schools

drifoV provide for shrdents.lt is important to note thal many dismict prognms, proedures, and

Drmixi are alreadv in place to identiTy and Ueat children onsidered atrisk in oertain areas. Such

ixogramr in our districtinclude, but are not !*it"d.b, Chapter Qn",9il*gud, Migrant Sryt{
ildrication, Reading Recovery, D.A.R.E., Reception Center,_Health, Speech,.and Preschool.

Each schml site has; shrdent siudy team (SSl), Bear Mountain has a Surdent Assistane?rogram_

(SAP), and Fl;aven Drive Mddle Sbhool has a Crisis Intervention Team (CD. SST,SAP, and C!

are si{icturd regular education servie &livery programs for at risk s0ldenB; each scltool will
have all tfuee pdgrams by the erxl of this sctrmi yeq. Parcnt involvernent is thrcugh

Farent Clubs,'kftnt Edurtation Meetings, and the hrentTeacher Organization (PIO). School

sports programs, clubs, afterschool adtivities, F.onql Society,.QUES!., Pger tutors, migr.ant

titoring, Elassroom advisories, and I-eadership C_lass plciyi{e qualitative. opportunities"

Psyclrot-ogicat sendces, otrnseling and tlrerapy, and-additional Dstict Insurrctioul Support (DIS)

sefuices ire provided for at risk-students b:y the school psyclplogi-sr .Fart-time onsite mental

lrcalth servioes are available from a local mmmunity agency. C.onstrltation ard communications

oaur between schools and parents or a daily basis, 6ften ttrcugh tlrc use of the ommunity liason

person. Teachers work with students on ah ongoing basis in attempts to help students learn to

inpe wittr anO sdve their problems. I-ocal parent goupu have uganized in asempts to q 
.tU 

gng
achvities. Finally, a full^spectrum of services are available in nearby Bakersfield and/or L,os

Angeles for stud6nts or fainilies-expe_riencing any-lind of difficulties; schools make outside

refeirals to aocess services. Ttre list of services and interventions available goes on and on, but

still, concern exists for our shrCents who experience a wide variery of mild io severe difficulties in
areas ultimately important in tlreir social, physical, and mental health development and qnlity of
life. Some in edrration ask Wlnt elv canwe do?'

According to Wasik et al. (1993), "teachers' judments hlve 1ot been frequently used 
3s

part of a schoolwiile screerring procedure.- Lrss frequenfly, teactrcrs have been asked to povide

i global judgment of childreri's academic adjustm-ent oi likelihood for school success. It is
p&SUt" fio*Euer, that srch a judgmen! leuing-the teacher combine information acrm a number

k child ctrarrcteristics, muld 
-be 

iery informaEve... One potentially important global measure of
teactrers' judgments is to have teach6rs classify children acording to tlreir risk for sclml success

or failure.*
Teacher's percefrions weimparfiintheeducationardmental healfto[shrdents Indee4

teachers' judgmenls have been founcf to be mue arcuraie tlnn t€st soores in some instanoes (Floge

& BubhLr, 1g&4). The survey method was chosen because it was less expensive than cosfly

screening/assessment instrumerie available, relatively easy to administer, and because it tap@
valuable teacher global peroeptiurs of s[rdent goHems

The specific prpce ontfris papowas toafiemptc suomsfully utilize the teacherstwey
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method to identify and describe at risk students in al-l_grades in our district; it was hoped.the

survev method w<iuld be found to be oost- and time-eff&tive. The secondary purpce was that,

with an increased understanding of the at risk in our district, su@uent researchand progftIm

development could articulate pi-ans, programs, or strategies which could help with appropriate

interventions and su@uent efforts in pevention.

At Risk vs. Mentally Healthy Students
Although many definitioni exist,for the purpo-ses o{lhis stury ?n 'at risk' student is

defined as "aciildwhib problems ofwho has a [degree ofl clwre of eryriencing
problems which mi7lrt imyiir, negote,br adversely Secl the chikl's_opportunity to realizB his or
'to, *nool ptenfi;l. Ouipty dpteO frun The Birniu for At-Rid< YoutL 1992-). The definition

of at risk i. tnntrasteA wittr Uht of L "menally healthy' sflrdent, who is (or is productively working

torvard becoming) 'infupndenl, respnsiblZ, able tb work prodrctiuely in the fashion denwded

by srciety, and abb b pArfici@ in-the prpdtation of tlnt nciefy- (Runm, 1941).

METHOD

Subjects' 
Subjecrc in this study were all students enrdled in the Arvin Union School Distict from

preschool tfuough seventh lpade at the end of the LW2J93 schml yeq. Eigh+ grade studenB

iu"r" *t includ# because U! graAuatng to high schod ttrey woul{ ry be reurming to our district

next year. At the tjme of data oCtection-ZO+g snrdenls werepmible for inclusion.

Surveys- 
an &t bachers and additional staff were asked to participate in the survey by listing

conoems. The survey hcluded a topsheet (see_Addendum {) w!9h PpYd* instuctiors on how

to comdete the surv6y. and tlre acaial survey form (Addendum B), which allowed amde rmrn to

list stridents in their'room, and to identify the grade, gender, and areas/levels of concern Per
sfirdenL SeeTable 1 foradescripionof each categoryof risk

Teachers at Haven Drivb Mddle Schml weie asked to express concerr for shrdents in
their homermm; due to prep perids and otlrer scheduling quirks, this method was_deemed most

apgoppiafe for data gatlrcridg. Because some teacher concem was vo_red, pnmarily the frct that

troineim,rn teacters hisht nol nrow tlreir sudens as well as otlrer sfidents with whsn they spend

moe timg tre cumulative li$ was nnde availaHe fo all HDIvl,S teachens in tlre school oflie fa one

week, where tlrey were aHe to review and make additios to t}rc list, althottgh only one rurme was

subsequently afiaea. Teachers at the other school sites (Preschool, Sigtlu Vista_, and Bear

Mountiin Elimenary Schod) were atile to express ooncems fu shdena in ttreir own classes

Master Lists
Strnrey resulB were hllied by tre experimenter and oompiled qr to three oonfidential master

lists in bookli:t form, one for each schooi. These lists wer6 glven to each administrator and

orincipal before the startof the 1993/94 schod year. Each list included sfildentnames by gender

ina grade; in addition, the area(s) of concem (e.g., academics, behavio.r., etc.)_were checked and

czrtl{cl.lzrhas high modium, oiow risk A *rnd" masterlist sheet (utilizing ficticiotrs initials) is

includedasAddendum C.

The master lists were prorated to be current fu the start of the tW3l94 schml year(e.g.,

children rated as preschoolers were listed as kindergarten sfldenB, etc.) The master lists may have

inclded sorne niisspellings because of handwrifrng variance alnoTg .and 
in onlyone

case acccunted for rerentidn. Due to time and otlrei circumstances it was impmiHe to acmunt



TABLE 1

Description of ten "at risk" categories (areas).

3a

Academics (ACAD):

lncludes grades and overall school performance/achievement.

Behavior (BEH):

lncludes school (e.9., referrals, negative consequences) and community

conduct (e.9., probation, police).

Emotionality (EMOT):

Emotionality and liablity; excessive frustration, etc.

Gang lnvolvement (GANG):

Suspected gang activity, ideation, or exposure; includes substance abuse.

Motivation (MOT):

lncludes apparent low desire or effort to complete work or succeed in
academics or other school or life area.

Home/Community (COM):

lncludes divorce, abuse, socioeconomic factors, etc. in the home or
community.

Vocational (VOC):

Concerns regarding social/study skills, responsibility, self-help skills,

independence, and dropping-out.

Low Esteem (EST):

Shyness, withdrawn, etc.

Crisis (CRl):

lncludes suicidal/homicidal statements, thoughts, gestures, notes in logs,

etc., or recent death in the family.

Other (OTH):

Describe concern(s).
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for student transfers and moves, so some stuCents may have been listed in incorrectgfades and

some omissionslinclusions of names was irevitaHe. The master list should be onsidered a pre-

test for further research and a nstarting point' to identify students and their potential or real

problems as they enter the 1993/9.school y*r. T1* mastei list should also be mnceptualized as a

ioortong drcument in which children at risk are identified; incltsior on the list shotrld lead toward

action frans for appropriate fieatrnenUinterventions. The master list should be periodically (at lept
annualiy) upOatea 

^arxi 
flexible to be changed as ttre school year progresses. Enally, the master list

should ii cbnsiAerea an instument to be usd for prevention-

Categories (Areas) of Risk
-This 

research was timitea to ten cafegories (areas) of risk The ten ctrmen areas (ry9 Ja$e
l) were hoped to yield representative and ibmprehensive, y9t manageable lumFrs. With the

irjentificatibn of sil many'precedants and anticidants relatd to problems of modern American

yo,rth, it could have been pmsible to develop rankinp fm many more.at risk ff"ggr_to zuch as:

iamilv structure and dynamics, personality style, languag6, handicaPs, loy birth. weight,

devel6pment and matufotion, life'and social str6ss, attachmant and bonding- immunizations,

srcioerionomic and sociometric status, peer relationships, health and physical fitness, pregnancy

and parenting. antisocial and violent-behavior, attendance, drug babies, retention, poverty,

telerrision ana-viaeo games, family moves, new arrivals to tlre ountry, f4ng disonders, etc.

Some larger-categories ihat Uy definition include the at iisk (i.e., tP"giul education,

miptrant, and biliigual) wEre not chosdn as areas of risk for this Project because these students

eitli'er have already-beeir identified and are receiving interventions, of proedures already exist to

identifythem.

Data Analysis
Data ivas pnimarily descriptive and invdvod &e reporting of frequencies, obsernalions, and

percentages. Infeiential sfatistics irUtro Spearman onelations between problems- ?crory gades

tly gendEr, and chi-square analysis betrveeri expected and oherved frequerrcies of levels of risk

between genders.

RESULTS

Of the &t teaclrcrs in tlre Arvin Union Schod Dstict asked to participate in tlre stwey, 65

(77.4Vo) chose to respond. In efforS to identify 1007o of at risk shrdents in the disfict, alffi%o

i"rti"im,ri* rafe by teactrers was highly desiraHb. With urly 777o pfiicrpfrorythe validity of t}rc

in av i"U into queiton; tlrcrefore, fu hndings of this snrdymight have 6een an underestirnate by

as much as ?SVo of the acural shrdents onsidered at risk as per fire working definition
Of the 2049 students possiHe for inclusion, 39 (I9.aVd were described as at rigk by the

teachers who resporded to the survey. Accotmting fortlre posslbility d a?3Vo underestimate, as

described abovd, 486 students (?3-.77o) might have been a more accurate estimate of at risk
shrdents in ourdistict

Disrictrvide fiequencies per individual area by school, gradgr.and gender are outlined in
Table 2. For the397 students a-total of I22l probleins were identified. Numbers such as this

(i.e., more problems than students) wereposiible because more than 9ne qqteggly.oqul$ be

itredteO peistudenl Indeed, an average of 3.0Tcategoriesvere clrecked per identified student.

Modal dita for each area are also identified in Tabl-e 2. The school with the most identified
problems was Haven Drive Middle Schod (n = 53Q; problems were reported more for eighth

i;raders (n =?67); boys were described as having morb proHems (n - 957) than girls; and the

area of academi a (n = 270) was listed mct fiequently.
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A ranking of problem areas from mmt to least (see Egure 1) yelded tlrgp.llowing results.

Academics(ACAD i=TlO),behavior(BEHn = 183),mq{vation(Mmn.= 169),-emotio4iry

6M61f n = 76),cCInmunit (COM z - Iz7),esteem (EST n = L2}),vocational (VOC n - LlA,
gang involvement(GANc n=66), *other" 

areas (OTH n=27),and ctisis (CRI n = 19.1

Gender Comparisons
Accordiirg to teacher report, boysvere i_deqllfigq as havingproblems much more

frequently tlran giri's in every grad6 bva (see Hgure 2). Ttre highest t_qrtrfi+ frequerrcies in each

catdgory"Uy grafo (moa* carEgories) were for boys. Modes occured foreighth Srade p9y1n six

areaif,{CA5n=3'8; BEH nJ32; inaOr n=29; GANG ry=za; MOTn -.3Z;.1g,.,-ESTn =
tO. ttrira grade boys were identified mmtfrequenfly |t-riskin the-opmunity (COM ry= L2.
Kiirdereartei born wire described as having the rirost fioUtems in "otlrcI" calegories.(OTH n = 5).^

gi*"d"ul resulti (two-way tie) were foulnd with sixth and eighth grade b"yg. il the area of
vocational risk flbC n=27). Hnally, trimodal results (threg-wa.y tie)-were.talied for se@nd,

thinJ, and fifth grde boys fellto beexiiriencing sorne form {qo. atthe end of the schg{ V,ear

(CRI z = 3). { total of Zm hr,ys (73'.67o) and-tO5 girls (?6.4Vo) were described as at risk (see

Egure3).
As graphically illustrated in Figure 4, the Spearyan correlation coefficient (rs = .62)

suggested 6byi'probl-ems increased in frequency through the progression of grades K3. The

coefficient of determination (r2 - .38) indicated at least a moderate amount of the reported

proUt"mr seemed to relare to thb currenigra& (also age), while the refficient of in&terminationt

(IQ = .62) irdicated oflrer internaUexternal factors exist which unforUrnately hav.e a negative impact

in boys as ttrey progress through the important early years of social, emotional, an$physical.

dJvel5pmenr 
'Tiris 

i-nformation-is impor&nt in the prediction of the of protilems and

should'be considered in edtmtional stfateges, interventiors, and prevention

Correlational analysis (rs = .4O) of girls' prosess ttrough ttre gra&s suggested less of a

relationship betrveen the variables of problems and grade/age. The freqrrency of girls' problems

remained relatively steady (r2 = .LQ; therefore, gdtlpr$erys.seemed equally likely to oeur at

almmt any grade/-age anA dnoUa be primarily explaiid as being due to other internal/external

variables (IQ = .U).

Degrees of Risk

Chi-square analysis 1,y,2 = 2.L8; df = 2; P = .40: a = .05) did not satistically_support the

impression ttrit ttre occurance of either boys'or girls'problems were described as 'high" more

offtn than "mediumn or 'lown than would be expecteci by chance alone. Still, it is impo'ant to

note that at least 144 boys ?rrd 47 girls were described as high risk by teachen in our district

'Other' Areas of Risk
Tl:re,Zl areas described as 

notlu' incltrded a variety of domains which can lead to, or result

from, students experiencing diffictrlties in sctrool, home, and tlre ommunity. The "other'o areas

were identined as nutritioi, hyperactivity, witness to fraum4 police involvemenl non-english

speaking, threatening/violent-behavior, absencesltruancy/aitendance, attitude to.authority,
pr"gr-ii, physlcal hihdicap, speech problems, hearing difli-culties, allergies, and stealing.

lNote: Dircct and lmmediate intervention has becn, or will be, pnovided for ell students

described as at risk for any type of crisis (C?I).
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CONCLUSION

Resultsof thissordysuggestthatabout2outof every 10sttdents (n=397; 19.47o) inour
district should be onsidered aI risk as defined by the working definition in this research. These
are students and problems identified above and beyond tlrce already identified in other areas of
risk zuch as special education, migrang bilingu,al, etc. These results are not incorrsistent with other
research, which has estimated greater than617o of American and Californian youths might be
oonsiderd as at riskin thesemmplex times.

The use of the teacher survey method in the Arvin Union School District found the
provision of qualitative and quantitative information useful in identifying and describing
charrcteristics related to the target poplation" L:ck of participatior by respodenb has been noted
to be a pnmary drawback in the use of surveys (Gay, 1ql0), and in this case may have resulted in
lp to a?S%a underestimate of su.dent problems. Therefqe, tre validity of the overall project fell in
to questio. n. However, with encouragement and the observation of concrete results from their
participation, increases in responses should be seen in fufure arulral zurvey adminisu'arions.

- 
The use of the survey was virtually free of charge to the district (and therefore the

taxpayer), as opposed to many standardized screening or assessment instruments for at risk
populations currently available on the market. In addition, the survey method was quit'e time-
effective fon the disticl Teachers could mrnplete the survey in about 3 to 15 minutes and restrlts

were simply tallied on to summary fsms by ttre researcher. The most time onsuming task was
producing the cunprehensive master lists for each school, which required about 50 hours of data

management and typing. All work was performed by this exarniner over tlre ourse of summer
vacafionand therefore no director indirect servim o salary were lost to tlre disnicr

The results of this project will be best used as part of a renewed emphasis toward
preventiur efforts for the poprlarions described With tlre information included in the master lists,
principals and those working with at risk students in our disfrict now have the opportunity to
provide direct interventiors and prfurcifles of prevention for identified shdents in theirno$ed areas

of risk General descriptive information, as set forth in this paper, should also help determine
courses of action and fu0.re dirrctiorn of emphasis in education

A dishrting result of this research was that 15 shrdents were described as in crisis at the
end of the LW2l93 school year. The schod psychdogist processod 11 crisis referrals during the
school yer. Numbers zuch as this are alarming fq a distict ttre size of ours and ertainly justify
las yeat's formation of tlrc crisis intervention team at Fliaven Drive M&le Schml, which this year
will expand to provide disrictwide crisis intervention and prevention-

A related finding was that more shdents were identified as high risk than low or medium
risk One would expect the oppmite finding (i.e., more low risk than high risk). It is pmiUe and
logical thal teachers terded to emphasize 'larger' problems and areas of orrcem than nsmallero

ones. Still, as it relates to the conepts of identification and prevention, the awareness of nearly

warning signs" is of utnmt importane because small proHems often brcorne large protilems and
small problems are usually easier to sdve than larger problems.

An interesting, but not unexpected resulq was the wide discrepancy between problems
noted for both genders. Boys'problems seemed to increase as they progressed through the
grades, the frequency of problems peaking in &h gnade (fdlow-up data frorn high school ages and
beyond were nd available for this pape$. Mue boys were mnsidered at risk than girls by a ratio
of almmt 3:1, this finding again oonsistent with other research (Rubin & Colren, 1986; Ironsmith
& Fdeat, 1990). Furttrer research wonld be neessary to infer causation into this cornflex real or
imagind percepuon of gender differences. It does sem evident frorn the results of this and other
research that schools, society, and family systems seem to be failing boys in prticular in areas
related to p,reventionand interventiot of atrisk

Reornmendations forfurtlrerresearchfurclude tlrc annual readministration of surveys b
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test gfowth or change and the effects of independent variables in identified vs. non-identified
sn A6rts (pre-trst and pmt-test dala) and to seek retiatfUty and validity data- Additional research

might adiiress the corirplex interactions benveen the chosen areas-ofirisk as they relaie to home,

scliml, and ommunity settings; it seems obvious thatthe schools alone cannot be expted to
solve the issue of chillken atiisk the home and community also need to make moruurcfia|
changes in their meftods.

Several metlroddogiel issues arce during ttre course of thisstdy" This research miSht

lend itself to more intensiie inferential statistics-if percentages, ratherthan frequencies, were

emfloyed Also,subshneabuseshouldbeaseparalecategoqlratherthaninchdedintheareaof
g*:rg rnv.gtvepent (GANG): Finally, data,coilecJio:r-r4.""19,:T:1rlf-dd be much more

Efndent if garhered 6y more-tlran oneiisearcher, pgssrpbronq person per gadg
ThE slosan f6r this year in the Arvin School Distridt is *Together in Unity,' which isThE slogan f6r this year in the Arvin Satool Distriit is .Tbgeiher iy Unity,' which is

riate bedause it seems apparent that with the large numbers of students experiencingappropriate beiause it seeris apparent that with the large numbers of students experignclng

Oifhcdttio or who are considerei at rish it will take a larye tearn effort from all to make further

and ontinued significant pmitive changes fo at risk childGn in cxr towq stafe, and country.
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Addendum A

Monday, May 17th, 1993

Dear Teacher,

Enclosed is a brief form which I am asking you to complete and return to my box by May ZBth.

t am asking you to list the names of students whom you consider to be "at risk', in the areas
described. The purposes of this request are to a) help us continue to move toward the
"preventative" model of service delivery; b) to help us deterrhine the effectiveness of our
present inte,lrentions system; c) to help us determine what kind of interventions and programs
might be needed to help in the treatment of children "at risk;" and d) to help us understand what
kind of problems and levels of concem face us in the education of the chitdren in our district.

Preschool, Sierra Vista, and Bear Mountain teachers: indicate your concerns for students in
your class only. Haven Drive Middle School teachers: indicate concerns for students in your
home room only - do not list 8th graders. All teachers: do not list students about whom you
have no concerns or whom you do not consider to be "at risk."

Definition of "at risk student" an individual [student] who is or was in some way exposed to
identified negative precedent(s); concem therefore exists that negative outcomes may result at
some point in the future. Generally, some sort of intervention is considered necessary or
desired for "at risk" students.

Key to ratings:

Surdent Narnei Ust name of student, last name first.
Gr (Grade): Ust grade enrolled in at this time.
Gen (Gender): Circle M for male, F for female.
Type(s) of Concem: You feel the student might be "at risk" in the area or areas

indicated below. Circle any and allthat apply:
'l 

= Academics/grades/school perforrnance
2 = Behavior, including school and community conduct (e.g.,

probation, police, etc.)
3 = Emotionality

4 = Gang involvement (incl. substance abuse)
5 = Poor moti\€tion
5 = Home/communigr (incl. divorce, abuse, socioeconomic

factors, etc.)
-l 

= Vocational (incl. dropout, study/social skills,

8 = L"J;;:,.J',11Y; Xi1iJ""Jl iffll?**,, .,",
9 = Crisis (incl. suicidal/homicidal statements, thoughts,

gestures, notes in logs, drawings, etc.) or recent death
in family.

l0 = Other (desribe concem)

Degree of Concern: Circle your level of concern (mild, moderate, or severe).

Note: your input is confidential. You are expressing only your concerns (i.e., "t have an
identified level of concern that an identified student might bg at risk for a possible identified
problem in the future, if interventions do no occur." You are not accusing anyone of anything).
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Addendum B
Teacher Name:

# Student Name Gr Gen Type(s) of Concern Degree ofme r uen I ype(s Degree of Concern

1 MF 12345678910 Low Med High

2 MF 1234s678910 Low Med High

3 MF 12345678910 Low Med High

4 MF 12345678910 Low Med High

5 MF 12345678910 Low Med High

6 MF 1 23 4 5 6 7I9 10 Low Med High

7 MF 1234s678910 Low Med Hiqh

B MF 12345678910 Low Med High

9 MF 12345678910 Low Med High

10 MF 123 4 5 6 7 8 9 10 Low Med High

11 MF 12345678910 Low Med High

12 MF 1234s678910 Low Med High

13 MF 1 ?.3 4 5 6 7 8 9 10 Low Med Htqh

14 MF 12345678910 Low Med Hiqh

15 MF 1?34s678910 Low Med Hiqh

16 MF 12345678910 Low Med High

17 MF 123 4 5 6 7I9 10 Low Med High

18 MF 1 Z3 4 5 6 7 8 9 10 Low Med Hiqh

19 MF 123 4 5 6 7 B 9 10 Low Med Hish

ZO MF 12345678910 Low Med Hi.qh

21 MF 12345678910 Low Med High

z2 MF 1 Z3 4 5 6 7 8 9 10 Low Med High

23 MF 1234s678910 Low Med Hrqh

24 MF 12345678910 Low Med Hish

Z5 MF 12345678910 Low Med High

26 MF 12345678910 Low Med Hiqh

Z7 MF 1 23 4 5 6 7 8 9 10 Low Med Hrqh

28 MF 12345678910 Low Med Hish

29 MF 1 ?3 4 5 6 7 8 9 10 Low Med High

MF 12345678910 Low Med High

31 MF 1 ?3 4 5 6 7 8 9 10 Low Med Htgh

32 MF 1 23 4 5 6 7 8 9 10 Low Med High

33 MF 1 23 4 5 6 7 8 9 10 Low Med High

34 MF 't 23 4 5 6 7 8 9 10 Low Med High

35 MF 1 Z3 4 s 6 7 8 9 10 Low Med Hiqh

36 MF 123 4 5 6 7 8 9 10 Low Med Hiqh

37 MF 123 4 5 6 7 8 9 10 Low Med Hiqh



Addendum C

C\I ol r c)

d o
o

lt-
lJ-j

i
o

r.*(9 @
cf)

O)
c)

o
$

N (o rO N rO tr) lO .t N C\l r lr) t-

ai ci
o

[L
l,ll

r
(, )

j
v

1 o-
o

E,
o

t.
U) :)

x

=

N

s
fit

lrO
CU

(o
N

N
ol

@
OI R

o
Cr)

r
cf)

N
a)

co
cO s rr)

cf)
(o
(f)

U'g
(E

=Y
9,
G

=oJ

o
o
G

=v
L
E

=
6
Ltl

=

.r.
!t
o
=tr

tr
o
o
o
-c
(u

=v
9,
tr
t
g
I

oE
-b

.,E

F
@O

ut

o
F-O

=(oo
o

F
roO

E

(,
o=

g
F

-3
lu

I
6lUI

E

o
'-3

o
E
(E

z
rt

7

?$:ro
CE,,
E(E
tso.
o
I
o
UJ
J

=o
I,
(r
t-
('5

.c
o

J
o
o
5eAc

'!8J=

86
=ir
EiE

EF
-stfie
3E



PDF Resource 11.5 MB 

The Use of Teacher Surveys to Identify “At Risk” 
Students in the Arvin Schools.

Donald J. Asbridge, Ed.S.

This inferential research utilized teacher phenomenology and envisioned a three-tier systematic proc-
ess of intervention well before the behaviorists developed their version of this model.  Described as 
being “twenty years ahead of it’s time,” it is now time to bring it back.  

The strengths of this research include:
a) It’s real scientific, inferential research, not just benchmark scores;
b) It values teachers’ perceptions; teachers best know their students;
c) It doesn’t just address “academics” and “behavior,” it addresses the “whole human;”
d) Comprehensive data yields valuable information related to school-wide planning and interventions.
e) This model is cost- and time-effective.
f) And much more!

Just as is true for any model, there are cons, so be careful!  Humans are important.

For questions regarding this research and/or further consultations or training regarding the develop-
ment of quality services for the whole human being in your school or district, please feel free to con-
tact me any time.

Donald J. Asbridge
Educational Specialist
Bakersfield, California USA

shrink@bak.rr.com
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