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Abstract
		Engagement in career development activities and barriers to the career development process were examined in racial/ethnic minority (R/EM) undergraduate students who attended a Mid-Atlantic, faith based, primarily White institution of higher education (PWI).  A secondary analysis was conducted using the Higher Education Research Institute’s (HERI) College Senior Survey (CSS) for years 2012 through 2016 for the identified PWI.  Constructs were created from the CSS variables to form an engagement score and a barriers score in order to determine differences in R/EM career development experiences.  Independent-sample t tests, a one-way multivariate analysis of variance (MANOVA), and descriptive statistics were completed to answer the research question and subproblems.  Additional supplemental analyses were conducted through independent-sample t tests and a two-way multivariate analysis of variance (MANOVA).  A significant difference was found when comparing White/Caucasian students and R/EM students.  R/EM students had lower engagement scores when faced with higher levels of barriers.  Additional supplemental analysis showed that although weak, there is a significant relationship to race and the engagement and barriers scores of students and when students experience more barriers the amount of engagement decreases.
Understanding the experiences and obstacles that this population faces while attending PWIs can help ensure that future R/EM students receive the necessary support they need in the career development process so that they can achieve higher levels of self-efficacy, develop career readiness skills, and set and attain the career goals.  The results of this study may offer insight into the experiences and barriers that this population faces so that institutions such as PWIs can provide improved programming and services that meet their individual cultural needs.
R/EM Career Development     iii
R/EM Career Development     9


Chapter 1
Introduction
There are many factors that college students face in the career development process but racial/ethnic minority (R/EM) students tend to encounter issues or barriers that often intervene in the development process and hinder their willingness or interest in engaging in activities that promote their career development.  These issues, which are often influenced by the social, economic, and political climates, are aspects of the R/EM student career development experience which can be very different from what their majority, White, peers encounter at primarily White institutions (PWIs) of higher education (Nelson Laird, Bridges, Morelon-Quainoo, Williams, & Salinas Holmes, 2007; Durodoye & Bodley, 1997).  PWIs have generally lacked the resources needed to support R/EM students because of a deficiency in knowledge and understanding of the obstacles and barriers that this population faces during their lifetime.  These institutions typically develop their services, programming, and resources around the majority population and fail to consider the needs of the minority students which lends to reduced acclimation to the campus, lower R/EM retention rates, and disengagement with various activities that support the career development process.  Studies have found that minority students, such as African Americans, tend to be more engaged and willing to participate in their collegiate experience when attending schools serving primarily minority student populations such as historically Black colleges and universities (HBCUs) (Nelson Laird et al., 2007).  This factor alone would suggest that PWIs, who seek diverse student enrollment, need to address the deficiency in organizational practices in supporting this population by increasing their understanding regarding the R/EM student experience and what the organization can do to help improve R/EM engagement in activities that aid in achievement of key skills and competencies in relation to student career development.
Understanding the experiences and obstacles that undergraduate minorities’ go through while attending PWIs of higher education is vital to ensuring students develop skillsets and career competencies that promote career readiness, self-efficacy and attainment of career goals (Dickinson, Abrams, & Tokar, 2017).  R/EM student needs have often been overlooked during the design, implementation, and use of college level supportive services and programming which was based on the needs for assisting the majority population at PWIs.  It is also important to have a greater understanding of the obstacles and barriers that inhibit students from engaging in beneficial career activities and how these barriers shape the career decisions and goal attainment.  These barriers can have a negative effect that impedes students’ willingness to engage in vital career development activities and reduces self-efficacy levels that help them believe they have the abilities to attain their own career goals (Lent, Brown, & Hackett, 2000).   
With a greater knowledge of student engagement in career development activities and understanding for the barriers they face during the career development process, PWI colleges and universities can provide improved programming and increase support of undergraduate, racial/ethnic minority (R/EM) students which will help improve outcomes and further encourage this population of students to engage in activities as often as their White peers.  PWIs can create and modify their programming, supportive practices, and develop additional resources that encourage R/EMs to participate in experiences that shepherd their career development process and build upon career skills that promote career readiness, self-efficacy and the attainment of career goals (Dickinson, Abrams, & Tokar, 2017).
There is also a deficiency of research in the area of racial differences in R/EM student career development versus their majority peers, including perceptions of career readiness, self-efficacy, and attainment of career goals.  Studies that have been conducted focusing on the aspect of race in career development have found a direct correlation that supports the relation of self-efficacy and outcome expectations (Scheuermann, Tokar, & Hall, 2014; Dickinson, Abrams, & Tokar, 2017).  With limited information on R/EM student engagement in activities promoting career development and the overall effect on outcomes of student career programming for the minority populations at PWI colleges and universities, it is imperative to explore what R/EM students are participating in with regard to activities that lend to the improvement and the attainment of important competencies that prepare them for the transition into life after college.
Foundational theorist for career development focused on the majority, Caucasian population for their studies resulting in a lack of research in the area of racial differences in student career readiness, self-efficacy, and attainment of career goals.  With little information on the overall outcomes of racial/ethnic minority (R/EM) student career programming and participation in career focused professional, it is important to understand how R/EM students engage in career related activities through which they garner professional development skills, improve their self-efficacy, and feel more inclined to set higher career goals.  Because these facets of career development lend to the successful achievement of transition into the professional phase of their lives, it is necessary to have a better grasp on what R/EM students are currently participating in to better understand what we can do as supportive higher education professionals in order to help them become more engaged in this vital activities and have a more positive experience where they can achieve successful career development.
This research study is relevant to higher education institutions, primarily those serving underrepresented populations of students.  The proposed study utilizes data collected through the College Senior Survey conducted by the Higher Education Research Institute & Cooperative Institutional Research Program (HERI).  
Theoretical Framework
Two theories guide this research: Lent, Brown, and Hackett’s Social Cognitive Career Theory based on Bandura’s foundational Social Cognitive Theory and Super’s Self-Concept Theory of Career Development.
Social Cognitive Career Theory
Social Cognitive Career Theory (SCCT) has been utilized in the investigation of career development for decades.  In order to critically evaluate the research conducted in this study, it is imperative that the supporting research include utilization of SCCT, provide additional value to the understanding of minority career development, and enhance the understanding of supporting services for undergraduate minority students that contribute to their college to career transition (Mejia-Smith & Gushue, 2017).
A review of recent literature the use of SCCT to understand the student perception of career development, self-efficacy, and career goals.  The social cognitive aspect of SCCT incorporates an individual’s self-efficacy, career outcomes and goals (Tatum, 2018). While fewer studies focused on the minority students in PWIs, key studies focused on the aspect of race and gender in relation to achieving career objectives.  With higher educational organizations becoming increasingly diverse and student outcomes becoming a major incentive for student enrollment, it is imperative to evaluate the career development of not only minority students on campus but to also compare the reported student perceptions of their majority peers in order to address the holistic and developmental needs for equally supporting both the minority and majority career potential.
	Examining social cognitive variables of career development with minority undergraduate students can help solidify career interests and improve career decision making skills (Hui & Lent, 2017).  SCCT can be utilized as a guided pathway for the understanding the career development of students based on their racial background, gender, socioeconomic status (SES), societal influences on self-efficacy, and overall career goals or outcomes which aid in shaping the behavior of the individual (Hui, Lent, 2017; Mejia-Smith & Gushue, 2017).  By understanding the cultural differences and utilizing SCCT to evaluate students career development, perceived career readiness, self-efficacy, and determination to achieve career goals, PWIs can make appropriate modification of programming to address the different needs that minority students have in order to achieve a successful college to career transition.
	Another social construct where programming aimed at improving minority student career development is critical consciousness where students within an ethnic minority learn to critically analyze specific social conditions that oppress their advancement towards their career goals (Cadenas, Bernstein, & Tracey, 2018).  Minorities that have been the emphasis of recent research include African Americans, Asian Americans, Latina/os, first generation students, and gender with a focus on females.  Because of these complexities involving the demographics labeling these students within the category of minorities, it is imperative that we understand the population in order to prepare higher level programming that will enable this population to achieve these career aspirations.  There are significant implications within the research that support the need for further studies focusing on understanding minority career development within higher education.  With a lack of career theory that can serve as a foundation for the necessary programming for this population of students, further research is needed to understand the cognitive personal variables and variables that help in measuring student self-efficacy and outcome expectations (Raque-Bogdan & Lucas, 2016).  

Figure 1
Social Cognitive Career Theory (SCCT)
[image: http://career.iresearchnet.com/wp-content/uploads/2014/08/Social-Cognitive-Career-Theory-Figure-1.jpg]
Note. Simplified diagram of Lent, Brown, and Hackett’s (2000) career development model derived from a modified version of Bandura’s Social Cognitive Theory.

Super’s Theory of Career Development
Donald Super’s career development theory focuses on the way an individual constructs and negotiates their career as they encounter different experiences and learn how to deal with various situations, learn from their experiences, and develop coping skills in order to successfully attain their careers (Savickas, 1997).  His Self-Concept Theory of Career Development recognizes the transitions and changes that individuals go through as they mature and it encompasses a life-span approach on how occupational decisions are made along with how a person adapts to certain experiences.  Super’s theoretical framework, although primarily based on Westernized American, White (Caucasian) populations, focused of self-concept and has been found relevant to Black, South Africans due to the theories abilities to emphasize interrelationships within ones various life-roles (Stead & Watson, 1998). 
In addition to the theoretical connection to race, within Super’s life-span development is a critical stage for college age students.  The stage of exploration, during years fifteen through twenty-four, are important for student vocational development where they need to successfully manage key tasks that help them understand their interests, skills, values, and career goals (Super, 1990).  The Life-Rainbow, or archway of career development, shows how complex experiences, intrapersonal, and environmental influences act as determinants when forming ones career (Super, Savickas, & Super, 1996).  This also involves physical, mental, and environmental factors, during the exploration years of development which help shape and implement student self-concept.
Super’s life-space segment of the Life-Career Rainbow has also been utilized as a valuable tool in the career counseling process to help students identify their current and ideal roles and then identify barriers or challenges that they would have reaching their career goals (Okocha, 2001).  Although the primary focus for undergraduate students would be within the exploratory phase, not everyone progresses through the various stages at the same time or at specific fixed ages but instead, Super focused on readiness to make career decisions, by completing stage-appropriate career tasks (Super, Savickas, & Super, 1996).



Figure 2 
Super’s Theory of Career Development
[image: Image result for super's self concept theory]  
Note. Donald Super’s Life-Career Rainbow diagram showing various age related milestones in the career development process (Super, Savickas, & Super, 1996).

Conceptual Framework
	Super’s Theory of Career Development along with Social Cognitive Career Theory can be utilized as a guiding path for conceptualizing the career development process of R/EM undergraduate students based on their engagement in activities that provide them with valuable experiences along with outlining the effects of carrier barriers that can often prolong the developmental process.  By understanding the cultural differences and barriers that R/EM undergraduate students face, Super’s career theory and SCCT can be utilized to evaluate the students’ career development journey which encourages or impedes the students’ achievement of   career readiness, self-efficacy, and determination to achieve career goals.  Evaluating the engagement of student participation in career development activities can help recognize whether or not there is a need for modification of programming to address the obstacles that minority students face in their willingness or ability to participate in activities that can enhance their potential to achieve a successful college to career transition.
	In Figure 3, the combination of Super’s career theory along with SCCT shows a potential journey in the career development process through which R/EM students may travel along.  Many R/EM students face obstacles or barriers in the career development process and when this occurs, some may be prevented from or make the decision not to participate in career development activities that promote self-efficacy, career readiness, and the attainment of career goals.  Those that engage in career development activities even after facing barriers are able to attain these key areas that support their growth and help the students reach their career goals often before those that avoided or were prevented from participating in these activities.  This is not saying that students that do not participate in activities that support their career development will never reach the same level of attainment that those who did participate, it merely suggests that it may take them longer and still require some level of engagement in activities to reach those milestones that support their attainment of goals.
	When students face career uncertainty after facing a barrier and choose to avoid career development activities they will find difficulty successfully attaining their career goals.  This does not mean it is the end of the road for that individual.  While this may result in taking a part-time job that is not related to their professional education, for example, it allows the individual to participate in an experience that provides skill building, exposure to other occupations, has the potential to build self-efficacy, and can lead to setting of career goals.  For those students, it is a cyclical process.
Figure 3
Researcher’s Integrated Conceptual Framework Model
[image: ]
Note. The researcher’s conceptual framework model for student career development when faced with barriers.  An integration of SCCT and Super’s Theory of Career Development.  

Purpose of the Study 
The purpose of this comparative research case study is to examine the differences between racial/ethnic minority (R/EM) undergraduate students and their White, majority peers’ engagement in career development activities and barriers they experience in the career development process while attending a primarily White institutions of higher education (PWIs).  The independent variable, RACE, is defined as either White (Caucasian) or Racial/Ethnic Minority (R/EM) and will be used along with the dependent variables, ENGAGEMENT SCORE and BARRIERS SCORE in order to determine if there are any significant differences between the two groups.  If a significant difference is found, PWIs can then explore the potential reasons for the disparity and take action towards rectifying the inequalities on their campuses so that all students have ample opportunities to participate in vital activities that lend to their career development and overall achievement of their goals.  Additionally, PWIs can implement necessary steps to reduce the number of barriers that their students face while enrolled at their schools.
Research Question
	What are the differences between racial/ethnic minority (R/EM) undergraduate students and their White, majority peers’ engagement in career development activities and barriers experienced in the career development process while attending a primarily White institution of higher education?
Subproblem One
What is the engagement score in career development activities for R/EM undergraduate students attending a primarily White institution of higher education? 
Subproblem Two
What is the engagement score in career development activities for White, majority undergraduate students attending a primarily White institution of higher education? 
Subproblem Three
What is the barriers score for R/EM undergraduate students attending a primarily White institution of higher education? 
Subproblem Four
What is the barriers score for White, majority undergraduate students attending a primarily White institution of higher education? 
Subproblem Five
What is the difference in engagement scores in career development activities between R/EM undergraduate students and their White, majority peers?
Subproblem Six
What is the difference in the barriers scores of R/EM undergraduate students and their White, majority peers?
Hypothesis
	Ho. There are no differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education. 
Ha. There are differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher.
Definition of Terminology
Racial/Ethnic Minority (R/EM)
The term minority refers to a population or group that is distinct because of their culture, ethnicity, or race but coexists as a subordinate with a more dominant group (“Minority”, n.d.).  The minority populations at PWIs are the smaller ethnic student percentages that make up the remaining population that Caucasian or White students do not account for. Minorities that have been the emphasis of recent research include African Americans, Asian Americans, Latina/os, first generation students, and gender with a focus on females. For the purpose of this research study, first generation students will not be included in the category of R/EMs.  This study will consist of R/EM students who have identified themselves as African American/Black, American Indian/Alaska Native, East Asian, Filipina/o/x, Southeast Asian, South Asian, Other Asian, Native Hawaiian/Pacific Islander, Mexican American/Chicana/o/x, Puerto Rican, South American, Other Latina/o/x, and Other.  
White, Majority Peers
White, or as it is often referred to as Caucasian, is a racial identification that classifies a group of people typically with European decent, who often have light skin pigmentation (“Caucasian”, n.d.).  With approximately 60.4% of the U.S. population estimated in 2018 to fall within the racial classification of White (White alone, not Hispanic or Latino), this population serves as a majority, defined as being more than half of the total number or amount, of the population and for the purposes of this research study, will reflect on the larger percentage of White population of undergraduate students enrolled at a college or university (“U.S. Census”, n.d.; “Majority”, n.d.).
Engagement in Career Development Activities
This is the active participation in activities that impact and support the career development process.  Hirschi, Freund, and Herrmann (2014) define further constructs of activities that are categorical career behaviors which include career planning, exploration, networking, and feedback-seeking for example. Career development is defined as a lifelong process of experiences that support an individual’s development in seeking, processing, and obtaining information regarding one’s self, their educational and occupational opportunities, lifestyles, and role models (Hansen, 1976). In this study, student engagement in career development activities will be evaluated by specific activities addressed in HERI’s College Senior Survey of 2019.  Some of these activities include experiential learning activities, such as internships and study abroad, as well as participation in a mentorship, other employment, clubs, organizations, and volunteer experiences for example.  In this study, engagement will be measured by calculating the cumulative score of the number of activities (maximum of twenty) that the student indicated they engaged in while attending a primarily White institution of higher education. The engagement score will range from 0 (No Engagement) to 20 (High Level of Engagement)
Barriers
Barriers that students may face in their career development process can be defined as events or conditions that can be found within the individual or in the individual’s environment that have the potential to make the career development process difficult (Swanson & Woitke, 1997).  Lent, Brown, and Hackett (2000) noted that barriers often have a negative impact that impede a person’s ability or willingness to set career goals and participate in activities that put forth an effort towards attaining those goals.  In this study, barriers will be measured by calculating the cumulative score of the number of barriers (maximum of twenty) that the student indicated they experienced while attending a primarily White institution of higher education.  The barrier score will range from 0 (No Barriers) to 20 (High Level of Barriers).
Predominantly White Institutions of Higher Education
Brown II and Dancy II (2010) define predominantly white institutions as means of classification to describe higher educational organizations where Whites account for 51% or more of the student population.  In this study, data will be received from a Mid-Atlantic regional PWI that has participated in the College Senior Survey for a minimum of five consecutive years and have been deemed primarily White institutions of higher education because of their ration of 51% or higher of White (Caucasian) students enrolled at their institutions.


Delimitations 
	Although this is a national survey, the researcher will only be using the data from students attending one Mid-Atlantic region, primarily White institutions of higher education which does not reflect the entire undergraduate student population.  The PWI was identified through HERI’s public database of schools participating in the survey.  Based on the PWI’s consistent yearly participation in the College Senior Survey (CSS), the available data from 2012, 2013, 2014, 2015, and 2016 will be requested for a secondary analysis case study.  The researcher will only utilize the data from these years due to the Higher Education Research Institute’s (HERI) regulation for embargoing data within the past three years.
Additionally, the researcher will limit the population size of the CSS by using only the data from students who have attended the reporting PWI college or university for a term of three or more years and are within the defined exploratory age of fifteen through twenty-four.  Of the selected population, the researcher will specifically request and utilize variable information that lends to the evidence of engagement in career development activities.  The small sampling of variables taken from the entirety of the survey will be used as representation of the type of activity that lends towards career development along with selected variables that represent barriers that the students my encounter due to their race.
Finally, while the IPEDS’s data indicated that the population for the 2018 year represented a 73% White/Caucasian population and 27% R/EM population, this study had an overwhelming response from White/Caucasian participants at 93.1% and only 6.9% of the participants identifying as R/EM students.  Because this study was conducted over a five year period, the ratios may have slightly changed, but with a lack of responses from the minority population that had the opportunity to participate, the scores are not reflective of the experiences that those students had.
Assumptions
	The assumptions for this study include: the students that responded to the study answered honestly; the data that was received from the Mid-Atlantic PWI of higher education was accurate and as requested by the researcher; the sample of data is representative of the racial/ethnic minority population of undergraduate students at the primarily White institutions of higher education; and although the purpose of the College Senior Survey was not to examine the differences in racial/ethnic minority undergraduate student and White undergraduate student engagement in activities that support their career development and the racial barriers, there is sufficient variables that serve as examples of activities that reflect student participation and barriers to determine if there is such a difference.
Significance
	Undergraduate minority students attending primarily White institutions (PWI) of higher education have often experienced social inequity in the career development process that is a vital to a successful college to career transition (Mejia-Smith & Gushue, 2017).  This population of students can greatly benefit from a more supportive educational climate where they are encouraged to reach their career goals and participate in programming which includes activities such as workshops, in class projects and assignments, internships, and a culminating capstone experience that focuses on showing the students’ development of communication, leadership, teamwork, problem solving and critical thinking, and professionalism and work ethic competencies (“Are College Graduates Career Ready?”, 2018).  Understanding the differences in students’ cultural background in order to develop effective programming and strategies to improve student career development is imperative when analyzing and interpreting the data from this type of research (Byars-Winston & Rogers, 2018). 
            Student participation in activities that support their career development at PWI of higher education will allow R/EMs exposure to various social situations and allow students to learn how to critically analyze specific social conditions that oppress their advancement towards their career goals (Cadenas, Bernstein, & Tracey, 2018).  Improving minority students’ outlook of expectations focused on career outcomes will help them achieve their career aspirations by building self-confidence and allowing them to set higher standards of goals for themselves (Raque-Bogdan & Lucas, 2016). Because of these complexities involving the demographics by labeling these students within the category of racial/ethnic minorities, it is imperative to understand this population in order to prepare higher level programming and create a supportive campus climate that will encourage them to achieve these career aspirations.
This study can provide significant findings within career focused research that helps PWIs understand racial/ethnic minority engagement in career development activities within higher education and can lend to the building of better relationships and an environment that meets the academic, social, and occupational needs this population of students has for transitioning from college to career.  With a lack of career theory that can serve as a foundation for the necessary programming for racial/ethnic minority students, further research is needed to understand the level of student engagement in activities that support career development of R/EMs.  Recent research on undergraduate racial/ethnic minorities has clearly suggested that there is a distinction in R/EM student and White student perceptions of career readiness, self-efficacy, and career goals, which influence student success in occupation achievement upon graduation.
A study conducted by Bounds (2017) supported the notion that the career decision process of ethnic minorities is significantly affected by student ethnic identity, self-concept, and self-efficacy.  This is a clear indication that this population of students have different needs compared to their White, majority peers. Additional or improved programming that is designed to fulfill these needs will lend to greater levels of self-efficacy and confidence in attaining their career goals.  Utilizing the data collected from this study can assist PWIs with recognizing whether or not there is a need for change at PWIs of higher education in order to meet the racial/ethnic minority student’s career needs.
The data collected from this study can provide a better understanding of whether or not there is discourse in the engagement levels and lead to better practices and services that can further enhance programming offered to this population of students in order to improve their overall career outcomes at PWIs.


Chapter 2
Review of Literature
Introduction
1954 became a pivotal moment for not only K-12 educational organizations but also for higher education when the Supreme Court ruling of Brown v. Board of Education shattered racial barriers by desegregating the American public education system (Strayhorn & Johnson, 2014).  With this major milestone in racial equality, K-12 organizations began making the transition to integrating their schools while higher education organizations took a much longer approach to adapting to the concept of a new, non-segregated educational system.  Although racial/ethnic minority (R/EM) students were no longer mandated to attend separate post-secondary colleges and universities, they still continued to find themselves facing inequalities in receiving supportive services, experiencing racial disparities and discrimination, and lacking the same achievement levels as their majority peers within the higher education organizations, especially organizations classified as primarily White institutions (PWIs) of higher education (Roksa et al., 2017).
One such area where studies have shown evidence of such inequalities is in the career development of R/EM college students.  In general, there are many factors that college students face in the career development process but R/EMs tend to encounter additional issues or barriers that can intervene in the process.  These issues or barriers, which are frequently influenced by societal, financial, cultural, environmental, and organizational factors, are aspects of the R/EM students’ career development experience which often times is very different from what their White, majority peers’ experience (Durodoye & Bodley, 1997; Luke, Diambra, & Gibbons, 2014; Nelson Laird, Bridges, Morelon-Quainoo, Williams, & Salinas Holmes, 2007; Storlie, Mostade, & Duenyas, 2016).    
Today, as postsecondary schools seek to further diversify their campuses, colleges and universities are looking for ways to support the needs of their minority population of students with services and provide an inclusive environment where they can achieve their educational dreams and successfully transition into the workforce.  Unfortunately, many higher education institutions lack the resources and appropriate support for racial/ethnic minority student career development.  Such is the case for many colleges and universities classified as primarily White institutions of higher education which makes it important to study the career development experience of not only R/EM students but to also evaluate the barriers or issues that may prevent R/EMs from engaging in career development activities which support their overall development and attainment of career goals.  
While a major goal of postsecondary schools is to prepare their students for a successful college to career transition and life after graduation, it is student outcomes that remain a major factor in making sure that their students are achieving their own professional goals and finding employment (Ritzer & Sleigh, 2019).  A college’s student outcomes are often a top priority in the selection process and in order to ensure attractive success rates, it is imperative that all students achieve the development of key career competencies which promote career development and readiness, support the increase in self-efficacy levels, and enable students to achieve their career goals (Dickinson, Abrams, & Tokar, 2017).  Competencies such as effective communication, strong leadership traits, the ability to work in a team environment, problem-solving skills, and a great work ethic, for example, are attributes that employers seek in job candidates and by engaging in relevant career development activities, students will gain confidence in their career readiness, have higher self-efficacy levels, and set and attain their professional goals (“Key Attributes”, n.d.; Dickinson, Abrams, & Tokar, 2017).
R/EM students are more susceptible to experiencing issues or barriers because of their race and can be discouraged from participating or engaging in valuable experiential learning opportunities such as activities that foster the development of these key competencies.  This also can hinder the development of higher levels of self-efficacy.  An important aspect in the career development process, certainty of initial career choice, was also found to be significantly predicted by career decision self-efficacy (Pulliam, Ieva, & Burlew, 2017).
Research on undergraduate minorities has clearly suggested that there is a distinction in student perceptions of career readiness, self-efficacy, and career goals, which influence student success in occupation achievement upon graduation.  Therefore, it is an aspect of the career development process that needs further support when working with R/EM students.  Self-efficacy is often influenced through experiences in both accomplishments and failures, watching or modeling others, encouragement or discouragement, and how the individuals reacts to stress (Bandura, 1997).  Students often arrive on campus with little experience in the decision making process which is often seen when there are lower levels of self-efficacy (Luke, Diambra, & Gibbons, 2014).  In a study conducted by Lent, Morris, Penn, and Ireland (2018), self-efficacy was found to be a reliable predictor of decisional outcomes.  Other research, conducted by Pulliam, Ieva, and Burlew (2017), found that career decision self-efficacy significantly predicted initial career choice which reaffirmed previous research studies. 
Research conducted on undergraduate minorities has clearly suggested that there is a disparity in the student perception of career readiness, self-efficacy, and career goals which can negatively influence student success in occupational achievement upon graduation.  R/EM undergraduate students attending PWIs have often experienced social inequality in the career development process which is a vital contributor to a successful college to career transition (Mejia-Smith & Gushue, 2017).  In addition, other recent literature has examined the use of Social Cognitive Career Theory (SCCT) in order to better understand student perceptions of the career development process, self-efficacy building, and ability to set and attain career goals through the social cognitive aspect of SCCT which focuses on those key areas of student development (Tatum, 2018).  While fewer studies have been directed towards R/EM undergraduate students at PWIs, key studies have honed in on race and gender in relation to achieving career objectives.  There are significant implications within research that support the need for studies focusing on gaining a better understanding of the minority students career development process but with a lack of career theory that is based on R/EMs, foundational theory such as SCCT can support studies and provide a better understanding of the cognitive aspects of career development, improved self-efficacy levels, and overall career outcome expectations and attainment (Raque-Bogdan & Lucas, 2016).
	R/EM students attending PWIs can greatly benefit from improved programming that has been designed with the students’ needs in mind so that they are able to advance their career development which also leads to greater career preparation, higher levels of self-efficacy, and attainment of career goals.  More effective programming and more adequate strategies that can improve R/EM student experiences while attending PWIs can aid in supporting the career development process, encourage participation in valuable experiential learning activities, and eliminate some of the cultural career barriers that this population of students face.
Barriers
	Counseling and vocational psychologists have continually sought to increase their knowledge for understanding how barriers shape the career decisions and career paths of R/EM students (Mejia-Smith & Gushue, 2017).  Career barriers were defined earlier as events or conditions that can be found within the individual or in the individual’s environment that have the potential to make the career development process difficult (Swanson & Woitke, 1997).  Student perceptions of barriers have a direct and indirect effect on their occupational aspirations and outcomes (Kim & O’Brien, 2018).  R/EM students, in particular, face several potential cultural barriers to their career development and can have a major impact on their ability to attain their career goals (Constantine, Erickson, Banks, & Timberlake, 1998).
Barriers often cause a negative effect that impedes a student’s ability or willingness to engage in career development activities, set career goals, or work towards achieving their goals (Lent, Brown, & Hackett, 2000).  Barriers that an R/EM undergraduate students encounter may be mitigated by social, financial, cultural, and systemic obstacles that influence students’ self-efficacy levels and overall career development (Durodoye & Bodley, 1997).  
Social Barriers
R/EM students attending PWIs have often experienced social inequity in the career development process which supports the students’ college to career transition (Mejia-Smith & Gushue, 2017).  Social injustices that inhibit the career development process stem from the greater social system, the family, the community, and society, but not from the students themselves (Crucil & Amundson, 2017).  Social oppression and social isolation can be found within the campus environment when minority students, such as undocumented immigrants and those that are transitioning from racially segregated communities, attend PWIs of higher education (Cadenas, Bernstein, & Tracey, 2018; Keels, 2013).  For students facing these challenges, it is imperative for colleges and universities to have a professional support system that is not only sympathetic to the needs of this population and is also willing to provide additional resources and programming to combat social barriers.
Social privilege, as a social injustice, promotes disparities between the Caucasian and minority populations on college and university campuses and often creates barriers in the career development of R/EM students. (Crucil & Amundson, 2017).
Minority students, while attending college, are also frequently faced with challenges of racial disparities, racism, and discrimination which are external challenges that differ from those of the majority student population (Fouad & Byars-Winston, 2005).  Nationally, nearly 90% of African-Americans and 77% of other minority populations have experienced racially motivated discrimination compared to a much smaller 21% of Whites (Ogunyemi et al., 2019).  
R/EM students can also experience racism and discrimination through microaggressions.  Sue et al. (2007) defined microaggressions as intentional or unintentional, verbal or nonverbal, insults, invalidations, and indignities that are directed towards an individual or group who is a member of a minority population.  They are categorized as microassaults, microinsults, and microinvalidations.  While microassaults are usually conscious and deliberate acts of derogation towards a minority, microinsults and microinvalidations are subtle snubs that entail hidden messages within the insult that demeans the individual’s heritage or identity and an invalidation which excludes or nullifies an individual’s thoughts or feeling pertaining to their culture (Ogunyemi et al., 2019).
Financial Barriers
Financial barriers, such as merit-based acceptance criteria into colleges and universities, hinder the educational training of low socioeconomic R/EMs and therefore has a major impact on their employment and income based outcomes (Müller, 2014). With financial aid still an insufficient means for minority students to attend college, fewer R/EMs are able to take advantage of educational opportunities that majority or White students are often privileged with.
DACA students, for example, face additional challenges that include ineligibility of the same rights that U.S. citizens have, such as voting and federal aid, uncertainty in prospective careers, financial and familial pressures, and higher levels of psychological distress due to their immigration status (Cadenas, Bernstein, & Tracey, 2018).
Cultural Barriers
	The exploration of ethnic identity is a critical implication within the career development process and is a major life experience for minorities where they can build confidence in performing career-related tasks by achieving a better understanding and connection with their cultural group’s beliefs and attitudes (Kim & Choi, 2018).  R/EM students with a strong sense of ethnic identity are found to seek out occupational information including information on cultural issues within specific work areas as compared to student with conflicting views on their ethnic identity (Kim & Choi, 2018).
To be effective, career counseling must incorporate different variables and processes from different cultural contexts (Fouad & Byars-Winston, 2005).  Understanding the differences in students’ cultural background in order to develop effective programming and strategies to improve student career development is imperative in supporting this population of students (Byars-Winston & Rogers, 2018).  R/EM students often struggle with finding how they fit in relation to their family lives and as college students in regards to their culture, values, and life roles, which all affect their career development (Storlie, Mostade, & Duenyas, 2016).  This population of students face obstacles to their development process that majority, Caucasian students, often do not experience because of their cultural identity or lack thereof.  
It is important for individuals working with R/EM students on their career development to consider the role that the student’s family plays in the student’s life and consider conducting inclusive counseling sessions where the family also plays an integral part in helping the student in their career path (Crucil & Amundson, 2017).  Parks-Yancy (2012) found that on occasion, this population of students felt overwhelmed with the aspect of juggling family and school obligations due in part to the lack of understanding of the demands that college places on the student’s time.  Hui and Lent (2018) suggest that support from families of some R/EM students may help in an increased level of self-efficacy and outcome expectations.  
In a study conducted by Storlie, Mostade, and Duenyas (2016), Latina college students attending a PWI of higher education reported a conflict of their collegiate life and their cultural values and life roles which led to a feeling of isolation and loneliness, all which greatly impact their attainment of academic and career goals.
Unfortunately, many R/EM students do not have the support system available to them or may even be the first in their family to attend a university or college.  The familial support may also be hampered by lack of knowledge regarding career opportunities and the process of career development provided through their collegiate experience (Parks-Yancy, 2012).  This can result in a severe lack of support where there isn’t career advice or encouragement in the pursuit of their career aspirations.
Systemic Barriers
PWIs have not effectively supported or retained R/EM students compared to those institutions who are primarily serving minority populations.  Rodgers and Summers (2008) suggested that colleges and universities serving R/EMs consider developing a better model for supporting this population by considering minority student motivation and self-systems in regards to their racial or ethnic identities.  Positive identification within an ethnic group can aid in greater self-efficacy, ability to complete career related tasks, and perceive fewer career barriers (Mejia-Smith & Gushue, 2017).
Students within higher education are coming from increasingly diverse backgrounds and when higher education professionals such as career counselors work with this population it is important to incorporate the students beliefs, values, and worldviews to be effective (Fouad & Byars-Winston, 2005).  Because cultural values and life roles are often significant aspects of R/EM students’ lives, it is imperative that professionals within student development, retention, and career preparation at higher educational organizations explore the impact that these have on the overall development process (Storlie, Mostade, & Duenyas, 2016).
Effects to the Career Development Process
In a study conducted by Roksa et al. (2017), researchers found that negative experiences had a significant negative correlation to R/EM student development of critical thinking skills, a highly sought after competency that employers look for in qualified job candidates.  When student professional skills development is derailed it hinders the opportunity to achieve key competencies and blocks students from participation in experiential learning activities in order to avoid negative racial situations.
Psychological Implications
Barriers to the career development process often cause adverse psychological afflictions such as emotional distress, lack of self-confidence, fear of failure, and other emotional problems including anxiety and depression (Bullock-Yowell, Katz, Reardon, & Peterson, 2012).  Psychological and emotional repercussions of negative experiences such as racial stereotyping, microaggressions, and the campus racial environment include self-doubt, discouragement, and significantly impacts student academic performance and goal attainment (Ogunyemi et al., 2019).
When racial/ethnic minority students experience psychological distress it can negatively impact students’ self-efficacy levels which can have a significant effect on the career development process.  A study focusing on R/EM students found that when they enter PWIs with higher levels of self-efficacy and are exposed to their first instance of failure, are at risk for self-doubt and may begin to question whether or not they have the abilities to be successful, thus potentially causing negative effects on their self-efficacy (Rodgers & Summers, 2008).  
These types of afflictions can severely interfere in the development of key components of self-efficacy development, self-concept, and goal attainment which creates additional barriers to the overall student career development process (Dickinson, Abrams, & Tokar, 2017).
Imposter Phenomenon
Another affliction that R/EMs may experience in the career development process, is imposter phenomenon (IP) (Peteet, Montgomery, & Weekes, 2015).  Clance and Imes (1978) defined IP as an internal experience where one has thoughts of intellectual and professional incapability despite evidence that contradicts those thoughts.  With IP, there is not only fear of failure but also fear of success where they do not wish for success or want to acknowledge their success.  Variables that have been found that attribute to the appearance of IP include low self-esteem, inappropriate attributional styles, having perfectionist tendencies, and fear of being exposed (Neureiter & Traut-Mattausch, 2016).  With the psychological health and well-being of R/EM students playing a large role in fostering the development of IP, it is necessary for higher educational institutions to provide supportive services as well as create a nurturing climate for learning where they experience a high affirmation of belonging and have the opportunity to explore and achieve their ethnic identities (Peteet, Montgomery, & Weekes, 2015).
Conclusion
While Brown v. Board of Education may have set a precedence for the integration of minorities into public education, it did nothing to discourage the social, cultural, financial and systemic barriers that still inflict inequality for racial/ethnic minority education including their career development.  Although higher education has strived to produce 21st century learners who are more globally sensitive than previous generations, there is still severe discourse that causes barriers to the career development process which impacts R/EM students’ ability to achieve high levels self-efficacy, self-confidence, and attain their professional career goals.  
While PWIs often find frequent disengagement with minority populations, studies have found that minority students, such as African Americans, tend to be more engaged and willing to participate in their collegiate experience when attending schools serving primarily minority student populations such as historically Black colleges and universities (HBCUs) (Nelson Laird et al., 2007).  Recent literature has shown that race can severely impact the career development process and cause adverse psychological consequences.  This evidence shows that PWIs, through a holistic organizational approach, need to adopt better resources and acquire further knowledge for providing a more diverse learning environment, quality services designed with minority student programming in mind, and appropriate support to meet the needs of R/EM students.  To do so, PWIs must achieve a better understanding about the ethnic minority student experience and how these types of organizations can help improve the development of key skills and competencies in relation to student career development while also supporting this population by providing an educational environment that supports their complex needs.  The educational learning environment of higher educational organizations need to combat the negative implications of racial discrimination and disparities and help to eliminate the negative stereotypes and views that create a hostile campus which promotes additional psychological afflictions and derails the learning and career development process (Ogunyemi et al., 2019).  
Higher educational organizations must also provide greater cultural outreach efforts across multiple learning contexts where there is a significant need to support diverse student populations, especially within the academic curriculum (Stebleton & Diamond, 2018).  Exploring the impact of cultural values on career development will improve R/EMs' sense of belonging and develop a better support system for students attending PWIs of higher education (Storlie, Mostade, & Duenyas, 2016).  A study conducted by Kim and Choi (2018) found that students with a strong sense of support from their ethnic groups often participate in social interactions with members of that group where they can build on knowledge and skills needed for successfully performing future career-related tasks.
When higher educational institutions and professionals working with R/EM students acquire a better knowledge of the needs and cultural implications that are relevant to this population’s career development, they will be able to begin making progress on assuring a greater level of equality within the career fields and also support a greater yield of student outcomes that will ultimately benefit the college or university itself.
	


Chapter 3
Methodology
Research Design
A quantitative case study was conducted through secondary analysis of data collected by the Higher Education Research Institute & Cooperative Institutional Research Program (HERI) through the College Senior Survey (CSS) of 2012, 2013, 2014, 2015, and 2016.  While the original intentions of the survey was to measure the overall impact of college and provide further support and insight into student cognitive and affective growth during college, the CSS also served as an exit survey for seniors who transitioned from their undergraduate years of college.  The survey included critical aspects of student engagement, interaction, development, aspirations, and future plans (HERI, n.d.)  The CSS provided researchers with a better understanding of student learning experiences in and out of the classroom, student confidence in science and research, leadership, and future aspirations and plans (Berdan Lozano & Tilman, 2016).  The independent variable that was used for the secondary analysis was RACE and the two dependent variables included ENGAGEMENT SCORE and BARRIERS SCORE.  
Participants
Based on the available dataset through HERI’s 2012, 2013, 2014, 2015, and 2016 College Senior Survey (CSS), the population of student participants that was utilized for this study included graduating undergraduate college seniors that are enrolled at a faith-based, primarily White institution of higher education in the Mid-Atlantic region of the United States.  The original cumulative sample size provided to the researcher included 1628 participants that responded to the PWI’s HERI’s 2012, 2013, 2014, 2015, and 2016 College Senior Survey (CSS).  The population of students was then further reduced when removing students that did not fit the inclusion criteria of the study.  The inclusion criteria included:
1. Between the ages of eighteen and twenty-four. 
2. Attended the reporting PWI for a minimum of three years. 
3. Will be graduating with a minimum of a Bachelor’s degree at the time of the survey. 
The PWI that had been selected by the researcher was identified through HERI’s database of colleges and universities that had participated in the CSS for at least five consecutive years.  The college or university, through the Integrated Postsecondary Education Data System’s (IPED’s) website, was found to have a racial distribution of White, or Caucasian, students representing 51% or higher which classifies the organization as a PWI.  The Mid-Atlantic, faith-based, PWI that was selected for this study reported for 2018 an undergraduate enrollment of 1,934 with 73% of the population classified as White and 87% of the student population being twenty-four years old or younger (College Navigator, 2018).
The identified PWI supplied the survey’s electronic SPSS datasets with the requested variables and stripped all identifiable information for the specified five years upon ERC/IRB approval. See Appendix A for the ERC application and Appendix B for the ERC approval letter.  After attaining the datasets, the data was combined to form one large dataset representing five years’ worth of student engagement and potential barriers.  
Instrument
	The College Senior Survey (CSS) data was provided by the identified PWI.  The CSS, was a survey instrument designed by HERI which received University of California Los Angeles IRB approval.  The survey provided by HERI was used at colleges and universities who managed their own distribution and had access to HERI forms and documentations that supported the dissemination and collection of the survey data.  Please see Appendices C, D, E, F, and G for the 2012, 2013, 2014, 2015, and 2016 College Senior Survey (CSS) and Appendices H, I, J, K, and L for the associated codebooks that identify the variables within the CSS instrument.
The researcher requested the data from HERI’s CSS of 2012, 2013, 2014, 2015, and 2016 from the identified PWI that had participated in the CSS survey for at least five consecutive years.  HERI had publicly made a list of institutions that had participated in the past.  Based on that list, the researcher identified a school that participated for five consecutive years consisting of 2012, 2013, 2014, 2015, and 2016 due to HERI’s policy of embargoing data from the last three years.  The Integrated Postsecondary Education Data System (IPEDS) was used to verify that the school qualifies as a PWI and had a White to minority ratio of at least 51% White population or higher.  The school that was identified for the study had been contacted and provided a permission letter to access the data, pending ERC approval. See Appendix M for permission letter.  The data received back from this PWI had no identifiable information on the participating school or the responding individuals.  
The independent variable that was utilized for the secondary analysis was RACE and the two dependent variables included ENGAGEMENT SCORE and BARRIERS SCORE.  The engagement score will be calculated by whether or not the student has participated in career development activities.  These identified activities from the CSS included twenty variables from the survey that supported career development.  In order to formulate the appropriate scoring, transformation of the variables took place to create a uniform point system that would reflect in a cumulative engagement score.  See Appendix N for the transformation of both variables.  Each activity was scored with 0 (No Participation) and 1 (Yes, Have Participated).  An engagement score ranging from 0 (No Engagement) through 20 (High Level of Engagement) was then calculated by creating a computed variable in SPSS.  Please see Appendix O for the selected questions that formulated the engagement construct.  Although the instrument was used for secondary analysis, a professional review was conducted for both ENGAGEMENT and BARRIERS to verify the validity of the selected questions/variables.  Please see Appendix P for the approval letter.
Transformation of the variables also took place to create a uniform point system that would reflect in a cumulative barriers score.  Twenty questions/variables were identified as potential barriers from the CSS surveys.  Each barrier will be scored with 0 (No, Have not experienced) and 1 (Yes, Have experienced).  The barriers score was found by calculating a variable within SPSS based on whether or not the student had identified or experienced barriers that could potential hinder their career development.  The barriers score ranged from 0 (No Barriers) through 20 (High Level of Barriers).  Please see Appendix Q for the selected questions that formulated the barriers construct.  
Transformation also took place for the students identified RACE.  SPSS 26 was used to transform the multiple races into one variable labeled RACE.  Seven specific races were identified from all five years of the survey and due to the fact that each year had slightly different responses, each year’s survey for RACE was transformed separate and prior to being added into the main dataset in order to have a consistent response rate. The seven races that were identified include:
1. White/Caucasian
2. African American/Black
3. American Indian/Alaskan Native
4. Asian American/Asian
5. Native Hawaiian/Pacific Islander
6. Latino/a
7. Other race/ethnicity
Following the creation of the new variable RACE, a second variable, RACE_COMP, was created to include just the comparison population of White/Caucasian or Racial/Ethnic Minorities.  White/Caucasian students were classified into the first group and all others were included in the second group.
The data was then be used to do a comparison of R/EM and White undergraduate student engagement scores along with their barriers scores to determine if there are difference in the two populations.
Procedure
	As required, the researcher requested an exempt review from the Exempt Review Committee of the Institutional Review Board at Marywood University.  Due to the fact that this study posed no greater than the minimal risk of everyday activities and included no identifiable information, the researcher was granted exemption.  Once approved, the proposal and proof of exemption was sent to the identified PWI school in order to obtain access to the datasets.
After receiving the 2012, 2013, 2014, 2015, and 2016 College Senior Survey data set from the selected Mid-Atlantic, faith based PWI of higher education, the data was imported into SPSS Version 26.  The appropriate data cleaning was completed, and participants who did not meet the requirements of three or more years enrolled at their current college or university and at or between the ages of fifteen and twenty-four were removed from the dataset. Finally, a secondary analysis was conducted to determine if there are differences in R/EM undergraduate student and White student engagement in career development activities and difference in the barriers these students face while attending a PWI.
Data Analysis
IBM SPSS Version 26 was used to conduct a secondary analysis of the data collected and cleaned by the researcher in order to answer the following questions.
The Research Question
What are the differences between racial/ethnic minority (R/EM) undergraduate students and their White, majority peers’ engagement in career development activities and barriers experienced in the career development process while attending a primarily White institution of higher education?
The research question will be analyzed using a one-way multivariate analysis of variance (MANOVA) to assess if mean differences exist.
Subproblems
Subproblem One.  What is the engagement score in career development activities for R/EM undergraduate students attending primarily White institutions of higher education? 
Subproblem Two.  What is the engagement score in career development activities for White, majority undergraduate students attending primarily White institutions of higher education? 
For sub questions one and two, descriptive statistics were used to determine the mean engagement scores by which R/EM undergraduate students participate and White undergraduate students participate in the selected career development activities.  


Subproblem Three.  What is the mean barriers score for R/EM undergraduate students attending primarily White institutions of higher education? 
Subproblem Four.  What is the mean barriers score for White, majority undergraduate students attending primarily White institutions of higher education? 
For sub questions three and four, descriptive statistics were used to determine the mean barriers scores that R/EM undergraduate students and White undergraduate students face while attending primarily White institutions of higher education.
Subproblem Five.  What is the difference in engagement scores in career development activities between R/EM undergraduate students and their White, majority peers?
Subproblem Six.  What is the difference in the barriers scores of R/EM undergraduate students and their White, majority peers?
For sub questions five and six, the differences were evaluated by performing an independent-samples t test for each dependent variable to determine if there was a significant difference between the means of the two groups of students for engagement and barriers.
Supplemental Analyses
Supplemental analyses were conducted on the demographic data to examine the various variables for differences in engagement in career development activities and barriers that students faced in the career development process.  The following supplemental analyses were considered:
The difference in gender (male vs. female) for the engagement score was measured using an independent-sample t test.
The difference in gender (male vs. female) for the barriers score was measured using an independent-sample t test.
The relationship between race and the amount of loan debt was measured using the Pearson R correlation.
The difference in loan debt for White/Caucasian students and R/EM students was measured using and independent t test.
The relationship between race and the engagement and barrier score was measured using the Pearson R correlation.
The effect of race and gender on the engagement and barrier score was measured using a two-way MANOVA.


Chapter 4
Results
Introduction
	In examining the differences in White/Caucasian students in comparison to their Racial/Ethnic minority peers regarding their engagement in career development activities and the barriers they face in the career development process, several analyses were conducted.
Response Rate
Prior to the analysis, data was screened and cleaned, and missing data were addressed.  The original number of participant in the dataset included 1628 students.  The following factors reduced the number of cases.
· 143 participants were removed because they were not within the age range of eighteen to twenty-four.
· 223 participants were removed because they were not in attendance at the selected PWI for three or more years.
· 33 participants were removed because they did not identify that they were graduating with a bachelor’s degree.
· 33 participants did not identify their race and therefore could not be included.
· 296 cases of missing data were found in the responses that calculated towards an engagement or barriers score and therefore were removed. 
Following the cleaning of the data, the assumptions of normality were met with skewness and kurtosis indicating a normally distributed sample. The final study sample consisted of 900 participants.
Demographic Information
	The study participants included male students (N = 211, 23.4%) and female students (N = 689, 76.6%).  The study population consisted primarily of White/Caucasian students (N = 838, 93.1%) with the remaining students classified as Racial/Ethnic minority students (N = 62, 6.9%).  Participants ranged in age from eighteen to twenty-four (M = 22.54).  Additionally, participants reported an average of $44,453 in student debt owed as of June of the year of their graduation, although 23.8% (N = 214) did not respond to the question (Table 1, p. 40).
	Table 1
	

	Demographic of Participant Population (N = 900)

	

	Variable
	
	
	N
	
	%

	Race


	White/Caucasian
African American/Black
American Indian/Native Alaskan
Asian American/Asian
Hispanic/Latino/a
Other
	
	838
6
2
15
28
11

	
	93.1%
0.7%
0.2%
1.7%
3.1%
1.2%


	Gender


Age




Aid: Family Resources
(Parents, Relatives, Spouse, etc.) 




Aid: Own Resources
(Income from Work, Work-Study, etc.)




Aid: Need Not Repay Back
(Grants, Scholarships, Military, etc.) (N = 890)



Aid: Must Be Repaid
(Loans, etc.) (N = 885)





	Female
Male

Twenty-one
Twenty-two
Twenty-three
Twenty-four

None
Less than $1,000
$1,000 to $2,999
$3,000 to $5,999
$6,000 to $9,999
$10,000 or more

None
Less than $1,000
$1,000 to $2,999
$3,000 to $5,999
$6,000 to $9,999
$10,000 or more

None
Less than $1,000
$1,000 to $2,999
$3,000 to $5,999
$6,000 to $9,999
$10,000 or more

None
Less than $1,000
$1,000 to $2,999
$3,000 to $5,999
$6,000 to $9,999
$10,000 or more

	
	689
211

14
484
305
97

153
148
136
124
95
244

232
324
190
85
32
37

71
60
105
139
174
341

132
26
52
123
163
389
	
	76.6%
23.4%

1.6%
53.8%
33.9%
10.8%

17.0%
16.4%
15.1%
13.8%
10.6%
27.1%

25.8%
36.0%
21.1%
9.4%
3.6%
4.1%

8.0%
6.7%
11.8%
15.6%
19.6%
38.3%

14.9%
2.9%
5.8%
13.7%
18.1%
43.2%

	
	
	
	
	
	



Subproblems
Subproblem One
	Sub question one, “What is the engagement score in career development activities for R/EM undergraduate students attending primarily White institutions of higher education”, was analyzed using descriptive statistics exploration.  The engagement score ranged from 0 (No Engagement) to 20 (High Level of Engagement).  The mean engagement score of the R/EM student population was 10.66 (+/-2.936), the median score was 10.00, and the min was 5 with a max of 16 (Table 2, p. 42).
Subproblem Two
	Sub question two, “What is the engagement score in career development activities for White, majority undergraduate students attending primarily White institutions of higher education”, was analyzed using descriptive statistics exploration.  The engagement score ranged from 0 (No Engagement) to 20 (High Level of Engagement).  The mean engagement score of the R/EM student population was 11.58 (+/-2.729), the median score was 12.00, and the min was 3 with a max of 19 (Table 2, p. 42).  Frequency distribution was also evaluated for the engagement scores (see Appendix R for the engagement frequency distribution table).
Subproblem Three
	Sub question three, “What is the mean barriers score for R/EM undergraduate students attending primarily White institutions of higher education”, was analyzed using descriptive statistics exploration.  The barriers score ranged from 0 (No Barriers) to 20 (High Level of Barriers).  The mean barriers score of the R/EM student population was 5.35 (+/-2.776), the median score was 5.00, and the min was 0 with a max of 13 (Table 2, p. 42).  
Subproblem Four
	Sub question four, “What is the mean barriers score for White, majority undergraduate students attending primarily White institutions of higher education”, was analyzed using descriptive statistics exploration.  The barriers score ranged from 0 (No Barriers) to 20 (High Level of Barriers).  The mean barriers score of the R/EM student population was 4.67 (+/-2.289), while the median score was 5.00, and the min was 0 with a max of 14 (Table 2, p. 42).  Frequency distribution was also evaluated for the barriers scores (see Appendix S for the barriers frequency distribution table).
	Table 2
	

	Descriptive Statistics for Engagement and Barrier Score Population 

	

	Variable
	Race
	m
	SD
	min
	max

	Engagement Score


Barrier Score

	White/Caucasian
R/EM

White/Caucasian
R/EM
	11.58
10.66

4.67
5.35
	2.729
2.936

2.289
2.776
	3
5

0
0
	19
16

14
13


	
	
	
	
	
	



Subproblem Five
	Sub question five, “What is the difference in engagement scores in career development activities between R/EM undergraduate students and their White, majority peers”, was analyzed using an independent-samples t test.  A Levene’s Test for Equality of Variance indicated equal variance between the two groups p = .471.  The independent-samples t test comparing the mean engagement score of the White/Caucasian students and the R/EM students found a significant difference between the mean of the two groups (t(898) = 2.551, p < .05). The mean of the White/Caucasian students was higher (M = 11.58, sd = 2.73) than the mean of the Racial/Ethnic Minority students (M = 10.66, sd = 2.94).  Cohen’s d was calculated with an effect size of 0.12, a small effect.  White/Caucasian students reported engaging in higher levels of career development activities compared to their R/EM undergraduate peers (Table 3, p. 44).
Subproblem Six
	Sub question six, “What is the difference in the barriers scores of R/EM undergraduate students and their White, majority peers”, was analyzed using an independent-samples t test.  A Levene’s Test for Equality of Variance did not indicate equal variance between the two groups p = .041.  The independent-samples t test comparing the mean barrier score of the White/Caucasian students and the Racial/Ethnic Minority students found no significant difference between the mean of the two groups (t(67.275) = -1.884, p > .05). Cohen’s d was calculated with an effect size of 0.13, a small effect. The mean of the White/Caucasian students (M = 4.67, sd = 2.29) was not significantly different from the mean of the Racial/Ethnic Minority students (M = 5.35, sd = 2.78) although there was a trend towards significance p = 0.064 (p range between 0.05 – 0.10) (Table 3, p. 44).
	

Table 3
	

	Independent-Samples T Test for Engagement and Barriers

	

	
	t
	df
	p
	Mean Difference
	SE Difference

	Engagement Score

Barrier Score
	2.551

-1.884
	898

67.275
	0.011

0.064
	0.921

-0.681
	0.361

0.361



Research Question
	Research question, “What are the differences between racial/ethnic minority (R/EM) undergraduate students and their White, majority peers’ engagement in career development activities and barriers experienced in the career development process while attending a primarily White institution of higher education”, was analyzed using a one-way multivariate analysis of variance (MANOVA).  A one-way MANOVA was calculated examining the effect of race (White/Caucasian or Racial/Ethnic Minority) on engagement and barrier scores.  A significant effect was found (Lambda(2,897) = .989, p = .007) with an effect size of 0.011 indicating a small effect.  Follow-up univariate ANOVAs indicated that engagement scores were significantly improved based on race (F(1,898) = 6.506, p = .011). Barrier scores were also significantly improved based on race (F(1,898) = 4.947, p = .026) (Table 4, p. 45).  Therefore, the null hypothesis, “there are no differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education” would be rejected and the alternative hypotheses “there are differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher” would be accepted.
	

Table 4

	Effect of Race on Engagement and Barrier Scores


	Test
	Value
	F
	Hypothesis
df
	Sig.
	Partial Eta
Squared

	Wilks’ Lambda

	0.989
	5.044
	2.00
	0.007
	0.011

	
	
	
	
	
	


Reliability
	The CSS instrument variables were adapted and used to form an engagement construct and a barriers construct in order to determine the calculated scores for student engagement in career development activities and barriers experienced in the career development process.  Both were evaluated for reliability and internal consistency.  The engagement score construct had a Cronbach’s alpha measuring .629, indicating a moderate reliability.  The barriers score construct had a Cronbach’s alpha measuring .538, indicating an acceptable reliability (Table 5, p. 45). Neither construct had been previously researched.  Therefore, there is no comparison available.  Also, since this is an adapted version of the CSS instrument, the intended purpose of the engagement and barriers constructs is for research purposes only and the Cronbach alpha scores, while typically >=.7, are still acceptable for this study (Table 5, p. 45).
	Table 5
	

	Cronbach Alpha Reliability of Race on Engagement and Barrier Scores

	Variable
	Cronbach’s Alpha
	N of Items
	Determination

	Engagement Score

Barrier Score
	.628

.538
	20

20
	Acceptable

Acceptable





Supplemental Analyses
	Supplemental analyses were conducted to further explore the relationship between the demographic data and the engagement and barriers score.
The difference in gender (male vs. female) for the engagement score was measured using an independent-samples t test comparing the mean engagement score of male and female students.  A Levene’s Test for Equality of Variance indicated equal variance between the two groups p = .428.  The analysis found a significant difference between the mean of the two groups (t(898) = -3.437, p = .001). The mean engagement score of the female students was higher (M = 11.69, sd = 2.71) than the mean of the male students (M = 10.95, sd = 2.83) indicating female students engaged in more career development activities than the male students.
The difference in gender (male vs. female) for the barriers score was measured using an independent-sample t test comparing the mean barriers score of male and female students.  A Levene’s Test for Equality of Variance did not indicate equal variance between the two groups p = .027.  The analysis found a significant difference between the mean of the two groups (t(318.387) = 2.511, p < .05). The mean barriers score of the male students was higher (M = 5.09, sd = 2.53) than the mean of the female students (M = 4.61, sd = 2.25) indicating male students experience more barriers to the career development process.
The relationship between race and the amount of loan debt was measured using the Pearson R correlation.  The Pearson correlation coefficient was calculated and found a weak correlation that was not significant (r(684) = .025, p > .05) with a very small effect size of 0.001. Race is not related to the amount of loan debt.
The difference in loan debt for White/Caucasian students and R/EM students was measured using and independent t test.  The independent t test compared the mean loan amount of participants who were classified as White/Caucasian students to the mean of participants who were classified as R/EM students.  No significant difference was found (t(684) = -.654, p > .05).  The mean of the White/Caucasian students (M = 44,190, sd = 38,316.46) was not significantly different from the mean of the R/EM students (M = 47,800, sd = 26,511.45).
The relationship between race and the engagement and barrier score was measured using the Pearson R correlation.  The Pearson correlation coefficient was calculated and found a weak negative correlation (r(898) = -.141, p < .001) with a small effect size of 0.02, indicating a significant linear relationship between the engagement and barriers score.  When students face more barriers their engagement level decreases.
The effect of race and gender on the engagement and barrier score was measured using a two-way MANOVA.  A two-way MANOVA was calculated examining the effect of race (White/Caucasian or Racial/Ethnic Minority) and gender (Male or Female) on engagement and barrier scores.  There was no significant interaction effect between race and gender on the combined dependent variables (F(2,895) = .947, p > .05). There was also no significant effect found for gender (F(2,895) = .784, p > .05) and race (F(2,895) = 2.751, p > .05) although there was a trend towards a significant effect for race. 
Finally, the analyses of student responses to specific questions regarding engagement in career development activities and barriers to the career development process was evaluated through descriptive statistical analysis and broken down by percentage of responses based on race.  There were six questions that participants responded to within the engagement score instrument where there were differences of greater than 10% between White and R/EM students with one of the questions reflecting a higher level of participation by R/EM students (Table 6, p. 48).  
Additionally, there were three questions that participants responded to within the barriers score instrument where there were differences of greater than 10% between White and R/EM students (Table 7, p. 50).

	
Table 6
	

	Responses to Engagement Experiences (White, N=838) (R/EM, N=62)

	

	
	Question
	White
(Yes)
	White 
(No)
	R/EM (Yes)
	R/EM (No)

	Engagement



































































	Met with an advisor or counselor about your career plans

Worked with classmates on group projects

Made a presentation in class

Publicly communicated your opinion about a cause *

Joined a social fraternity or sorority

Played club, intramural, or recreational sports *

Played intercollegiate athletics

Been a leader in an organization

Participated in an internship program

Participated in a study abroad program

Participated in leadership training

Participated in student government

Participated in student clubs/organizations *

Performed career-planning

Received satisfactory career-related resources and support

Received satisfactory amount of contact with faculty *

Coursework was relevant to future career plans *

Found a faculty or staff mentor *

Performed volunteer or community service work

Faculty provided an opportunity to apply your classroom learning to real-life issues

	761(90.8%)



832(99.3%)


836(99.8%)


477(56.9%)



82(9.8%)


238(28.4%)


178(21.2%)


390(46.5%)


432(51.6%)


176(21.0%)


207(24.7%)


69(8.2%)



574(68.5%)


730(87.1%)


315(37.6%)



735(87.7%)



631(75.3%)



628(74.9%)


639(76.3%)


776(92.6%)


	77(9.2%)



6(0.7%)


2(0.2%)


361(43.1%)



756(90.2%)


600(71.6%)


660(79.5%)


448(53.5%)


406(48.4%)


662(79.0%)


631(75.3%)


769(91.8%)



264(31.5%)


108(12.9%)


523(62.4%)



103(12.3%)



207(24.7%)



210(25.1%)


199(23.7%)


62(7.4%)

	56(90.3%)



62(100%)


60(96.8%)


28(45.2%)



7(11.3%)


23(37.1%)


14(22.6%)


24(38.7%)


30(48.4%)


11(17.7%)


11(17.7%)


5(8.1%)



34(54.8%)


54(87.1%)


21(33.9%)



46(74.2%)



35(56.5%)



39(62.9%)


49(79.0%)


52(83.9%)
	6(9.7%)



0(0%)


2(3.2%)


34(54.8%)



55(88.7%)


39(62.9%)


48(77.4%)


38(61.3%)


32(51.6%)


51(82.3%)


51(82.3%)


57(92.9%)



28(45.2%)


8(12.9%)


41(66.1%)



16(25.8%)



27(43.5%)



23(37.1%)


13(21.0%)


10(16.1%)

	* Note: Difference found of >= 10% between White and R/EM students.

	
	
	
	
	
	





	
Table 7
	

	Responses to Barrier Experiences (White, N=838) (R/EM, N=62)

	

	
	Question
	White
(Yes)
	White 
(No)
	R/EM (Yes)
	R/EM (No)

	Barriers






































































	Missed class due to employment

Withdrawn from school temporarily

Held a full-time job (aprox. 40hrs)

Performed household/childcare duties (16 or more hrs/wk)

Did not receive a satisfactory financial aid package

Did not receive satisfactory psychological services

Unhappy with overall sense of community among students

Felt disrespect for expression of diverse beliefs

Not satisfied with racial/diversity of the student body

Felt depressed

Felt overwhelmed by all I had to do

Contributed money to help support my family *
Felt discriminated against at this
institution *

Have heard faculty express stereotypes

Do not feel a sense of belonging to this campus

A faculty member has not taken an interest in my development

Experienced tense, somewhat hostile interactions

Felt insulted or threatened because of your race/ethnicity *

Did not receive aid from family resources for educational expenses

Had to cover my own educational expenses (work, work study, etc.)
	169(20.2%)


35(4.2%)


175(20.9%)


14(1.7%)




153(18.3%)



26(3.1%)



60(7.2%)



55(6.6%)



91(10.9%)



506(60.4%)

783(93.4%)


320(38.2%)

58(6.9%)



199(23.7%)


224(26.7%)


55(6.6%)



335(40.0%)



197(23.5%)



139(16.6%)



323(38.5%)
	669(79.8%)


803(95.8%)


663(79.1%)


824(98.3%)




685(81.7%)



812(96.9%)



778(92.8%)



783(93.4%)



747(89.1%)



332(39.6%)

55(6.6%)


518(61.8%)

780(93.1%)



639(76.2%)


614(73.3%)


783(93.4%)



503(60.0%)



641(76.5%)



699(83.4%)



515(61.5%)
	8(12.9%)


3(4.8%)


13(21%)


3(4.8%)




11(17.7%)



2(3.2%)



6(9.7%)



5(8.1%)



10(16.1%)



40(64.5%)

55(88.7%)


33(53.2%)

14(22.6%)



19(30.6%)


18(29.0%)


4(6.5%)



26(41.9%)



27(43.5%)



14(22.6%)



21(33.9%)
	54(87.1%)


59(95.2%)


49(79%)


59(95.2%)




51(82.3%)



60(96.8%)



56(90.3%)



57(91.9%)



52(83.9%)



22(35.5%)

7(11.3%)


29(46.8%)

48(77.4%)



43(69.4%)


44(71.0%)


58(93.5%)



36(58.1%)



35(56.5%)



48(77.4%)



41(66.1%)

	* Note: Difference found of >= 10% between White and R/EM students.

	
	
	
	
	
	




Results Summary
	In examining racial/ethnic minority (R/EM) engagement in career development activities and barriers to their career development process while attending a primarily White institution of higher education (PWI), a significant difference was found when comparing White/Caucasian students and R/EM students.  R/EM students had lower engagement scores when faced with higher levels of barriers.  Additional supplemental analysis showed that although weak, there is a significant relationship to race and the engagement and barriers scores of students and when students experience more barriers the amount of engagement decreases. Therefore, the null hypothesis, “there are no differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education” would be rejected and the alternative hypotheses “there are differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher” would be accepted.




Chapter 5
Discussion
Introduction
	The current quantitative case study was a secondary analysis that examined racial/ethnic minority (R/EM) undergraduate student engagement in career development activities and barriers to the career development process while attending a predominantly White institution of higher education (PWI).  The variable constructs, engagement score and barriers score, were designed from the Higher Education Research Institute’s (HERI) College Senior Survey (CSS) in order investigate the experiences that R/EM college students have during vital developmental years where they build self-efficacy, attain competencies that support career readiness, and set career goals.
	This study explored the differences in the R/EM student and White/Caucasian student population engagement scores and barriers scores.  The study was comprised of 900 undergraduate students from a Mid-Atlantic, faith-based PWI, and included undergraduates who were between the ages of eighteen and twenty-four, attended the college/university for a minimum of three years, and were classified as seniors graduating with a bachelor’s degree at the time of the survey.  Additionally, demographic data that was collected through the CSS was utilized to assist in providing information regarding the population of the study and to conduct additional supplemental analyses.  
It was hypothesized that there are no differences in engagement scores in career development activities between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education and that there are no differences in the barriers score between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education.  Analyses found that there are significant differences in both scores of R/EM and White/Caucasian undergraduate students.  White/Caucasian undergraduate students engaged more frequently in career development activities and R/EM undergraduate students experienced more barriers to the career development process.  Therefore, the null hypothesis, “there are no differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher education” would be rejected and the alternative hypotheses “there are differences in engagement scores or barriers scores between R/EM undergraduate students and their White, majority peers while attending a primarily White institution of higher” would be accepted.
Discussion
	The racial/ethnic minority (R/EM) population of undergraduate students has been historically underrepresented in career development literature.  According to Byars-Winston and Rogers (2018), it is imperative to understand and recognize the differences in student’s cultural backgrounds and create programming and services that support the diverse needs of that population.  This study served to provide insight into the research gap and help support the development of improved services and programming at primarily White institutions of higher education (PWIs) where this population of students often face obstacles in the career development process.  
The researcher also sought to increase knowledge of some of the barriers that can have a hindering effect in the development process and prevent R/EM students from engaging in activities that can encourage career competency skill achievement, foster career decision making, and allow R/EM students to set and achieve their career goals.  Predominant barriers that the R/EM participants experienced, as compared to the White peers, included the need to financially support their families, unsatisfactory racial/diversity of the student body, depression, being discriminated against at their college/university, faculty expressing stereotypes, feeling insulted or threatened because of their race/ethnicity, unsatisfied with their financial aid package, and lack of financial support from their families. Research conducted by Fouad and Byars-Winston found that R/EMs frequently faced challenges such as racism, racial disparities, discrimination, and social and financial obstacles, that their White, majority peers do not often encounter which supports the findings of this study.  These obstacles create barriers for students in the minority population and discourage them from valuable experiences that can support their college to career transition.
	In this study, R/EMs were found to engage in fewer activities as they experienced higher levels of barriers.  Activities that the researcher identified, where R/EMs engaged less, included public communication, having a leadership position in an organization, participating in leadership training, participating in student clubs/organizations, receiving the right amount of contact with faculty members, experiencing relevant coursework to future career plans, finding a faculty/staff mentor, and faculty providing the opportunity to apply classroom learning to real-life issues.  This study in particular saw the lack of R/EM student participation in the CSS survey with only 6.9% of the sample size classified as R/EM when the school’s typical ratio of White/Caucasian to R/EM is 73% White/Caucasian to 27 % R/EM.  It shows that a large portion of that population did not participate in the survey or they were removed from the sample due to the fact that they did not complete the survey or answer all of the questions that were vital to determining the engagement and barriers scores.   When faced with negative personal and cultural experiences, R/EM students often avoid engaging in activities where they may experience continued disparities or where they do not believe they have the ability to be successful because of lack of self-efficacy and confidence or they are not being provided the right support or services.  R/EM students frequently deal with these types of cultural barriers to their career development and consequently find themselves negatively impacted by these obstacles that hinder their ability to attain their career goals (Constantine, Erickson, Banks, & Timberlake, 1998).   For instance, some R/EM students when faced with barriers such as racism and discrimination may have more difficulty participating in activities such as career counseling, a mentorship, or student clubs/organizations if the other parties involved are members of the population that the student has experienced conflict with.  For instance, a Black student who has experienced racism while attending college may be hesitant to work with a career counselor who is White and a member of the race through which he or she has had a negative experience with.  Zunker (2012) advises that in order to overcome this type barrier and prevent conflict in a situation such as this, it would benefit the career counselor to ask the student up front how they feel about working with a White counselor in order to help show the student that they were more sensitive the issues of racism and that they cared about the student’s needs.  Barriers ultimately can prevent students from seeking out and engaging in activities that support their development.  Barriers negatively influence the R/EM students’ willingness or interest in setting career goals and working towards achieving them because they lack the belief that they have the skills and abilities necessary to successfully reach them (Lent, Brown, & Hackett, 2000).
A student’s self-efficacy level can be a strong determinant of whether or not a student will experience successful career development.  Low self-efficacy will often defer a student from participating in vital opportunities, such as internships, study abroad, and joining clubs/organizations, for a student to strengthen the career interests, develop skills, and set career goals for their future.  Mejia-Smith & Gushue (2017) found that self-efficacy expectations had a direct negative correlation with perceived career barriers and that a student’s belief in their ability to cope with such barriers and have confidence in their competence of career-related tasks contributed to R/EM students avoiding or overcoming career barriers and achieving their career goals.
	Unfortunately, R/EM students find support lacking at the institutional level and within their own families.  Minority familial support systems can directly and indirectly effect the career development process.  Many R/EM students’ find it difficult to seek support at home when their family members have not had a collegiate experience of their own and cannot provide input or their own knowledge of navigating the career development process.  Students providing financial support and juggling family obligations can also feel overwhelmed which imposes additional obstacles for this population to overcome (Parks-Yancy, 2012).  Students from collectivist cultures such as Africa, Asia, and Latin America, typically focus on the welfare of their own group and the needs of the group take precedence over the individual’s self-interests (Zunker, 2012).  For instance, when a student’s family requires their time in supporting household and childcare while the parent(s) work(s) to support the family there is a conflict with the student’s life roles.  Do they support the family and miss out on participating in a career development experience such as an internship?  When students feel conflict between their cultural values, life roles, and collegiate goals, it can cause feelings of isolation and loneliness which in turn can negatively impact a student’s academic and career goal attainment (Storlie, Mostade, & Duenyas, 2016).
	These cultural implications are clear representations of needs that are presented by the R/EM population which PWIs should respond to in order to support their academic and professional growth.  Higher education professionals such as career development and student affairs staff, should also shepherd change by reaching out to the R/EM population in order to acquire knowledge regarding what their individual cultural needs and to identify areas where improved programing and additional services can lower the barriers that often discourage or prevent them from participating in career activities.  By creating a more inclusive and supportive educational environment, R/EMs may feel more inclined to engage in vital activities that help them successfully transition from college to career.  Additionally, in order for PWIs to accommodate the resources that support this population’s career development, administrators within the organizations should provide funding to develop and maintain the programs and services that will have a great impact on not only the R/EMs college experience but also improve their overall chances of attaining their professional goals.  
Finally, the differences between the White/Caucasian and R/EM populations of students in engagement and barriers within the career development process provide a telling story of one races oppression over another and the continued disparities between the two.  While research has grossly underrepresented an underrepresented population, this study serves to show that there is a further need for additional exploration of where the differences exist so that the gap in successful career development can continue to be shortened. 
Study Limitations
There are several limitations that were identified in this research study.  The results of this study could be generalizable to racial/ethnic undergraduate students who attend primarily White institutions of higher education, are between the ages of eighteen and twenty-four, and have attended their college or university for three or more years. The age restriction is enforced because theoretical framework, which places a major focus on the career development of students in Super’s Exploration period and occurs up until the age of twenty-four, does not potentially take into account those that are non-traditional, older students.  Additionally, the CSS was not designed for the specific intentions of the secondary analysis of the researcher and therefore was not all inclusive in its design of variables that reflect the engagement of career development activities and potential racial barriers.  Finally, while the IPEDS’s data for the selected PWI indicated that the population for the 2018 year represented a 73% White/Caucasian population and 27% R/EM population, this study had an overwhelming response from White/Caucasian participants at 93.1% and only 6.9% of the participants identifying as R/EM students.  Because this study was conducted with data from over a five year period, the ratios at the selected PWI may have slightly changed, but with a lack of participation from the minority population that had the opportunity to participate, the scores may not be totally reflective of the experiences that those students had.
Recommendations Future Research
	Recommendations for future research should focus on using a larger sample of primarily White institution of higher education (PWI) in order to evaluate if there are similar results from a more substantial population of undergraduate students.  This would increase the number of R/EM students responding to the CSS and provide an even more accurate account of the student experience with engagement in career development activities and barriers to the career development process.
Furthermore, the CSS data from years 2017, 2018, and 2019 are still embargoed and have yet to be made available for researchers outside of HERI.  With additional questions added to the newer surveys, there are even more valuable variables that can represent both engagement and barriers and may have a stronger response rate.  Since the CSS is a national survey, future research could not only increase the population sample by including additional PWIs from across the country, it would also allow researchers to study responses from one year’s worth of survey data and not have to eliminate newer variables that were not available in previous years’, which in turn provides an opportunity for more recent data to be analyzed.
In the current study, only White/Caucasian students and R/EM students were used as the two comparison populations.  In order to understand cultural needs, it may be beneficial to exam the individual races to pinpoint more accurately what populations experience more barriers and whether or not they are engaging in as many career development activities.  This could help identify areas of need where cultural influences may play a part in the engagement and barriers scores.
Additionally, this study was conducted through quantitative methodology.  It does not necessarily explain the reasoning behind why R/EM students engage less as their barrier experiences increase or the stories behind their experiences.  In order to better understand the R/EM student overall experiences a qualitative research study would provide a more in depth description and a better means for understanding ways of supporting the diverse career development needs of this population.
Conclusion
	Although primarily White institutions of higher education are seeking to further diversify their college campuses, many schools are ill prepared for supporting the needs of this population in the career development process.  With self-efficacy playing a large role in students abilities and willingness to engage in pertinent career activities, it is important for higher education institutions such as PWIs to expand their range of knowledge regarding R/EMs, provide additional programming based on their individual cultural needs, and offer ample opportunities for them to engage in activities that help them develop skills, competencies, and confidence which will aid in a successful transition from college to career.
	Understanding the experiences and obstacles that this population faces while attending PWIs can help ensure that future R/EM students receive the necessary support which was previously overlooked.  Modified programming, more supportive practices, and additional cultural developmental resources can lend to improved engagement scores and reduce the number of barriers faced by students while attending college.
	While the findings of this study showed that there are significant difference in the engagement and barriers score of White/Caucasian and R/EM students, it serves as only as a small contribution to the inadequate amount of research available focusing on R/EM career development.  Also, the findings, although important, would not be considered surprising to many because of the historical context through which racial disparities have occurred and still continue to occur.  However, there is hope that this research and future research will provide us with the knowledge that society and organizations need in order to begin making a change in the student experience.
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Appendix O

Engagement Score Instrument Questions

Question										Response

1. Met with an advisor or counselor about your career plans			Y	N

2. Worked with classmates on group projects					Y	N

3. Made a presentation in class							Y	N

4. Publicly communicated your opinion about a cause 				Y	N

5. Joined a social fraternity or sorority						Y	N

6. Played club, intramural, or recreational sports 				Y	N

7. Played intercollegiate athletics						Y	N

8. Been a leader in an organization						Y	N

9. Participated in an internship program						Y	N

10. Participated in a study abroad program					Y	N

11. Participated in leadership training						Y	N

12. Participated in student government						Y	N

13. Participated in student clubs/organizations 					Y	N

14. Performed career-planning							Y	N

15. Received satisfactory career-related resources and support			Y	N

16. Received satisfactory amount of contact with faculty 			Y	N

17. Coursework was relevant to future career plans 				Y	N

18. Found a faculty or staff mentor 						Y	N

19. Performed volunteer or community service work				Y	N

20. Faculty provided an opportunity to apply your classroom learning 		Y	N
to real-life issues

Appendix P
Approval of Instrument[image: ]

Appendix Q
Barrier Score Instrument Questions

Question										Response

1. Missed class due to employment						Y	N

2. Withdrawn from school temporarily						Y	N

3. Held a full-time job (aprox. 40hrs)						Y	N

4. Performed household/childcare duties (16 or more hrs/wk)			Y	N

5. Did not receive a satisfactory financial aid package				Y	N

6. Did not receive satisfactory psychological services				Y	N

7. Unhappy with overall sense of community among students			Y	N

8. Felt disrespect for expression of diverse beliefs				Y	N

9. Not satisfied with racial/diversity of the student body			Y	N

10. Felt depressed									Y	N

11. Felt overwhelmed by all I had to do						Y	N

12. Contributed money to help support my family				Y	N

13. Felt discriminated against at this institution					Y	N

14. Have heard faculty express stereotypes					Y	N

15. Do not feel a sense of belonging to this campus				Y	N

16. A faculty member has not taken an interest in my development		Y	N

17. Experienced tense, somewhat hostile interactions				Y	N

18. Felt insulted or threatened because of your race/ethnicity			Y	N

19. Did not receive aid from family resources for educational expenses		Y	N

20. Had to cover my own educational expenses (work, work study, etc.)	Y	N


Appendix R

	
	

	Frequency Distribution for Engagement Variables (White/Caucasian, N = 838), (R/EM, N = 62)
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	Frequency Distribution for Barrier Variables (White/Caucasian, N = 838), (R/EM, N = 62)
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2300 Apas Avenv.
UNTVERSITY Scrantan, PA 18509-1595
1 (570) 345-6211

wssnarywooded

January 22, 2020

Re: An Examination of Racial/Ethnic Minority Student Engagement in Career Development Activities
and Barriers to the Career Development Process While Attending a Primarily White Institution of
Higher Education: A Case Study

Dear Ms. Loftus,

‘This letter confirms that as an authorized representative of Marywood University, | am aware of
Christina Brundage’s research project and protocol.

1 will allow the investigator to access eleetronic data in SPSS format with all identifiable information
removed. Specifically, Marywood University’s survey datasets from the Higher Education Rescarch
Institute’s College Senior Survey from years 2012, 2013, 2014, 2015, and 2016. However, activities
‘may commence only after the investigator provides cvidence of final approval from Marywood
University’s IRB or ERC for the proposed project.

If you have any questions, please contat me at Ichristianson@marywood.edu or ext. 6232.

Sincerely,

FLa

Leslie Christianson
Assistant Provost

i echcation spived by th Sistrs, Servenis of the Inwaculate Heari of Mary.
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(570) 3486211, %2418 o irbhclp@mirywood.edy
UNIVERSITY

PROFESSIONAL REVIEW OF RESEARCHER-DEVELOPED
INSTRUMENT OR INTERVIEW QUESTIONS

To the Marywood ERC Members:

1, Yerodin Lucas, Ph.D, [reviewer's namel, certify that I have
reviewed the research instrument or interview questions developed by Christina Brundage,

[researcher s name] for use in the project entitled, An Exzmination of Racial/Ethnic
Minority Student Engagement in Career Development Activities and Barriers to the Career Development

Process While Attenting & Pri ‘White Institution of Higher Education: A Case Study

[insert itle of research study]. 1 can attest that the

instrument or questions are appropriate for the nature of the research proposed.

T fully endorse the use of the researcher-developed item or items within this study.

si
incerelys

]

PhDe - o .
Credentials (Must have Master’s or Higher)

Signatdre
Yerodin Lucas, Ph.D. _ Dirg Bquides L /TR
Printed Name Professional Title Cﬂ’fdlﬂ“iﬁf
(D43 T-90006  lusns® por
“Telephone - mail Address
o1 [au | 3ada
Date

€4 Shared Documents\REVRE Forns
Revised by ERC: /3112017
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Figure 1 A Simplified View of How Caseer-related Interests and Choices Develop
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A Clar siste yoursudy's purpse
B Cieaty daserbeyour vera recesrch aueston(s) o ypothess
G Clary descre he resuts of your revew of exsting Heratrencuce e tations when you eerence
Summarce, paraghease, o QUte Tom anohes SoUeE, €. (S & Jones, 012)or S & Jones (2012)

o
D. Frouce s compet efarence s for sny work cted for C.
A Purpose
The purpose of i case study s o e diffrences

sscilltbsic minority (REMD undargrsdte studests d theis Whit, majority pesrs” engagement n caser
development sctiviies snd barier hey experisnce i the casse developiment proce while tiending 3
‘primarily White insttuions of higher education (PWIs). The independent varisble, RACE, which s defined
s sitber White (Caucasian) o Racial Ehsic Minoriy (REM), il be sed to comparethe two dependant
‘vaizbles of ENGAGEMENT, 3 calclated score ranging from 0 (No Engagement)to 20 (High Level of
‘Eagagement), 204 BARRIERS, 2 caeulated score anging fom 0 (No Bamiers) to 20 (High Level of
‘Barviers). 12 significant difference is ound, PWIs can then explore the potenil rezsons forthe dispaity
and ke acton towards recifying theinequalitis ontheir campuses o that all student have ample
opportuities to particpate i vital aciviies thatlend totheircaree developmnent nd overal achievemment of
hei goals,and implement acessarystep tht ca potensaly reduc the musber of barirstht their
students face whie eolleda hei college or wmiversty

B. Research Question: and Hypothesic

Research Questons
Wt s he diffrencesSerween rciletinie misoity (VEM ndrgrduste st ad e
White, sty peer”engagemen i caeer development csivisi: and e experienced whil seesding
 primarily White insitaion of igher education?
Sub queston one Whstis the engagemet scoe i crer developument sciviies fr REM

‘nderraduae stdens atending 2 prismarly Whit insituion of bigher education?
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S ucson e, What i ot o e Gevelopoent s To Wi, ooy
dergdutesodents tending  primarly Whiteesiuion of ighereducaion?

Sub question tree, Whati th brirs sore for RIEM wdergraduat sudntsatending ey
White nsiusion ofighesshcation?

Sub queston four. Whatic thebaiersscorefor Whie, iy ndergrduste sodens stending 3
primarly Wit st of igher edcation?

Sub five, Whati the i scores in csseer p—
‘eoreen R/EM undergraduatestudents nd theie White, majoity peers?

‘S question six, Wht isth differnce s the brier sore: of R/EM undarrsdute srudents nd
their White, mjoriy peers?
‘Hypothesic for Engagement

Fh. Thereare o differences i engagement scores in carer development acivites beteen REM

ndergraduae students and their White, majority peers while atending 2 primarily White instiuton of igher

i Thereare differencesin engagement scores i carer development activisies between REM.
‘undergraduate stdents and their White, majorty peers while stending a priuaily White insivtion of higher
edncston.
‘Hypothesisfor Barriers

. Thare sve o iffrences i the baie e betveen R/EM wsdasgrsdute students nd theis
White, majoriy peess while attending a prisaly White instituion of higher sducation.

L, There sve &iffrencesin the baier scone between REM undergraduse stdents snd their White,
‘majority peers while atending a primanly White insttuion of igher educaton.
. Literature Review

1954 became 2 pivotal moment for not caly K-12 educationa organizations but ko fo higher
educaton when the Supreme Cout rling of Brown v. Board of Educarion shatered racial barirs by

Letmes s Pesans





image11.tmp
Topegatng e Ameriom publc slucstion syiem (Suavhor & Jobasen, 20T%) Witk G mer

i racial equalty, K12 began making the to inegrating thei schools while
igher education orgmizations took 2 e longer approach to dspting fo the concept of a v, son-
segregated educational system. Altbough racialehaic minerity (VEM) stdents were no longer mandated o
ttend separte post-secondry colleges and universitie,thy sl contioued to fnd themwelves fcing.
inequalites i rceiving supportve sevices, experiencing racial disparites ud discrimination, and acking
the same chievement levels 2 theirmajoriy peers within e higher educstion organizaions, epecialy
organizations clasified 25 primanly Whiteinsiuions (PWE) of bigher education (Rokza et 2L, 2017).

One such area where studies have shown evidence of such inequliies i in the career development of
REM collegestudents. In geneal, thereare many fctors that colege sudests fce inthe carees
development process while atending chol but R/EMS end toencounter addiional issuesor baiers hat
can intervene in the process. These issue or bamies, which are frequenty influenced by socital, foancial,
eultura, exvironmentl and organizationl fctors,are aspecs of the R/EM students” career development
experience which ofen times i very dffsent fom wht their White, msority peer” experience (Duodoe
& Bodley, 1997; ke, Dissbrs, & Gibbons, 2014; Nelson Lsid, Bridges, Morelon-Quainoo, Willims, &
Salinas Holmes, 2007; Stolie, Mostade, & Duenyas, 2016).

Today, 2 postecondary schools seck o farther diversfy her campuces, colleges and wniversiies are
Icking for waysto suppert the needs of her minrity popalation of students with services and provide .

incusive herethey ean achieve thei 2 dres ly transiton nto the

werkforce. Unformustely, sy bigher aducstion o sk the esones nd sppropite uppost or
it iy rudent sssr developmest. Such i the e fo sy colleges sad wverites
s 3 iy Whitensiuions ofgber edcaton whic ke it sportant o sudy e carer
dovalopent expeience ofso oty R/EM sdents bt to s evshte the e o st sy
prevent RIEM: fom engaging i cvse dvelopument s which upport i oversl development ssd.
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carertransionan i aer gradustion it sudent otcome at eins o fcor i mking e
{hat e stodentsaeahievin their v professonl gols and fnding employmen (Rt & Seigh,
2019). 4 collge’ssdent utcmms e ofe top oty nhe selecion process and i et e
tacivesccess e, it imperativethat all et chive thedeelopnntof ey crercompetecies
‘which promot caree developten nd readines,supprt the icrase n sl eficacylvels,and b

students o achiee their carees goals (Dickinson, Abrams, & Tokar, 2016). Competencies uch a effctive
communication, strong leadership taits,th abliy to work inteam environment, problem-solvng kil
and.a reat work efhic for example, are afbutes that employers seck i b candidates and by engaging in
relevant caree development actviis, sudents vl gain confidence i theircarer eadiness, have higher
sl effcacy levels, and set and ataintheir rofessional goals (Dickinson, Abrams, & Tokar, 2016; *Key.
Attibutes Employers Want”, 2020)

"R/EM students ae more susceptibe o experiencing isues o baries because of thei ace and can be
discouraged from partcipting or engaging i valuable experiential learning opportunities uch a5 acivites
hat foste the development of these ey competencies. This 2l can hinder the development of higher levels
ofselefficacy. Multpl studies focusing on the aspect of race in career development have found a direct
comelation befeeen el efficacy and outcome expectatons (Schenermann, Tokar, & Hall, 2014; Dickinson,
Abrams, & Tokar, 2017). An importan aspect inthe career development proces,cerainty of il career
choice, wasalso found to be ignificantly predicied by career decision self.fficacy (Pulliam. leva, & Buew,
2017,

Aditonally, Mejia-Smith & Gshue (2017 found tht el efficacy expectaions bad a direct
‘negative comeltion with perceved career barriersand hat astudent's blie in thlr abiliy to cope it such
barriers and have confdence i their competence of caree-elated tsks ided R/EM students n avoiding
carcerbarirs and achieving thei carer goals. Research on undergraduate mincrities has cleatly suggested
that there i a disinction instudent perceptions of career readiness, elf-efficcy, and carer goas, which
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fence stdent uccess I occupation achievemmen upon gradstion therefore s 2 spect of e career
development processthat needs further support when working with R/EM students. Self-efficacy is often
influenced firough experiences in both accomplishments and failures, watching or modeling ofhers,
encowragement or discouragement, and how the individuals reacts to stress (Bandura, 1997). Students often
arive on campus with little experiencein the decision making process which i often seen when there i
Tower levels of self.effcacy (Luke, Diambra, & Gibbons, 2014). Ina study conducted by Lent, Morri, Penn,
and Treland (2018),slf-eficacy was found fo be arelisble predicto of decisional outcomes. Other research,
conducted by Pulliam. leva, and Burlew (017), found tht carer decision sel.effcacy significantly
predicted niial caree choice which reaffimed previous research studies

Research conducted on undergraduate minerites has clearly suggested tht there is a dispariy in the
student perception of caree readines, selfeffcacy, and caree goals which can negativly influence sudext
success in occupational achievement upon graduation. R/EM undergraduate students attending PWIs have
often experienced social inequality in the career development process which is a vital contributor to 2
successfil college o career ransition (Mejia-Smith & Gushue, 2017). I additin, oher recent terature has
examined the use of Social Cogitive Career Theory (SCCT) i arder to better understand student perceptions
ofthecaree development process, sl effcacy building. and ablty f set and ataincaree goals trough the
socialcogaitive aspect of SCCT which focuses o those key areas ofstudent development (Tatum, 2015)
While fewer sudies have been directd towards R/EM undergraduate students at PWEs key studis have
‘honed in on race and gender i relation fo acheving carer objecives. There ae significant implications
within research that support the need fo sudies focusing on gaining a better understanding of the mincrity
student caree development process but with a lack of carer theary that s based on R/EMs, foundational
theory such as SCCT can supportstudies and povide abettr understanding of the cognitive aspects ofcareer
development, improved slf«fficacy levels, and overal career outcome expectations and attainment (Rague-
‘Bogdan & Lucas, 016).
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“TUEN et snding PV o sy beneft o improved prograsming Tt b b
designed with the students” needs in mind o it thy are bl to advance their carer development which
alsoleads o grestecarer preparation igherlevel of e effacy,and stainment of creer gosls. More
effective programming and more adequste srtegies atcan mprove REM stadent experences while
stending PIVIs can sidin supporting the carer development proces,encousge piricipaton n valuble
esperentillesming actvite, and elminate some of the cltral e bariers that i popudtion of
sdents ce.
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AcTion: 'DETERMINATION OF NOT HUMAN SUBJECT RESEARCH
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“Thank youfor your ofan Request or s Uniersiys

‘Exempt Review Commiee hasreviewed your submission and deternined that your submission s
'NOT RESEARCH INVOLVING HUMAN SUBJECTS covered by 45 GFR garl 4 (see Human Subiect
‘Requiaons Decision Chart 1). Tis s because:

__ The activitycoes not meet the fedoraldeftn of research, which s @ systematic
testing and designed o develop or

contibute (0 generalzabl knowledge.

. The actiiy meets the federal deinion of research, bu i does not meet th faderaldefiton
o human subjec, which invoves ing ndividuals.

_X_Tho actiy mees the federaldefition of research and invalves ing ndividuals, but
does notinvove Interaction o interventon weh the individuais. Insead,  invoives exstng
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idenes data before releasing i 1o e investigator, enderng it o longer indidually
dentfasie).

“The activty mees th feceralcefinton of research and nvoives ving ncividuas, but it
does notinvolve interacton o inervention wh the civicuais. nstead, £ invoves exsting
nformaton hat s no private, that s, about behavor ha occurs in a context in which an
indhidual can reasonably expect tha o abservtionof recording s taking place, and
nformation wich has been provided fo speciic purposes by an indvidual and which the
ncividual can reasanaby expect il not e mada puble (6.3 pvate medica ecord),
“Tis determination as "Not Human Subject Research * means hat o further review i equired by

our ERC.You may proceed wihthis project solong as it has ol been disapproved by ffcials of e
nstiuton. Should any actiliesor procedures change wiin the descrbed prject review fequiements
may be affected, 5o please be sur tonoty ou ofice prior o nitaton of such changes.
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Pleass print n ALL CAPS.

NAvE Fln‘sr T m_uast T [ N
[TITITTTTTTTT [TTTTTTTTTT [ e oy
o2 o1
STUDENT 04| 5 =
oy LLL LT [ [[ [ [[[[fowomef [ [I-J]]]-]]]
retlaGons oy g oG eaionT Wa 7 vy st T 7ouT Apionces & Slegs uder Thi or Fas s Gesgred s ot
Eack ha an hlp prave the Saleg sxparianca. Thank you vy much fo ot vl wih i Bpotan roec
7. Sinco entoring colleg, ndicate 5. Since ontering clloge have you:
& MARKNG DIRECTIONS how often you: F | (Mark yos or no for cach itom)
* Use a black or blue pen. (Mark one in each row) N
Z3| |- cutany anewer you wish to e ey © @ doned  sod ey sy
| | change. promls @@ | 0 Faledono ormors couses
T | | CORRECTWARK INCORRECT MARKS Discussed course contat wih 6D Held afllime ob (pprox. 40
] o800 Ee® o of casa. . ©© © ours) whio aing casees
% Tiave bomn gt © @ Taken a remedal course
o L professor's home.. . O0® @ G Taken an ethnic studies course
Group Code Falad 10 comlete homework. ) Takon a women's sudis courso
- - PO® (@) (D Attended a racialicultural
Have boen borod n ass...... ) © @ awaranass workehop.
1. Your sex: ) Female () Male ‘Came late to class. felolo] @D G Had a roommate of different
S E—— f Studied with othor studors.... 0 ® 6 racelethnicty
e s e o Fi 8| e comman s © Py s st o
il i T | Cerenere ®00 o s
(Mark ons in sach row) Voted na student secton...... ©© @ | Played intrcolegiate et
General knowledge ®O@®@®@ | Usedthe Intemet for research (e:g. NCARor NAIA-sponsored)
Knowledge of a partiular field or ot homeverk. ) GD Witz from school temporarly
ncpine DO@Eo | Usdte iy rresearch © @ Taken anhonors course
Knowodge of peopie rom dferent ot homewor 5 © G Transferred from a 2-year collsge.
racesicultures. Sclolololo) ‘ﬁ‘;:m“:m;w‘]“"m PO® ) 0 Transferred from a 4-year college
Unrsandog ot v o g o 6 Taken a reduced course load
o . DO®@® | Maseddass dieto employment, © @
© @ Tokon courses for credt at
Understanding of natonal isues @@@@@ | Messedclass for other reasons.... 1O 6 another instiuton
Undorstanding of gobalS5uss........ ) (5 )| Tuored anothercolege sudent.. © ©®) | ) partcipated n an undergraduate
il thin e, | Matwih an advisorioounselor Tesearch progam
Sbout your career lans ... () © ) {05 MARC. MBRS, REU)
Probie-sohing s, - 90000
Follassep i cias. ©©® | ©® Complted acuminatng exporinco
Loadershp abiites. POEOD | LR o your degree (0.9, capstone
Rotey o get aong i poorle o imom gt B o SO o 63 ot
difierent races/cultures. [clofololo)
Askod a professor for ahica ) Boen aleader i an rganizaton
by 1o manage your tme afecvely. © ® D D D
tr e, . ®0® i
Foreign language sty DOODD | Domonsrated for a causo (09, s e
trpasons ... | OODOD | o b priss OO@ | DS Anietamats program
Preparedness for ampleyment ater Challngad a prfessor’s B @ Lanerap g
cotogo. ©OOD® | ideas mcass Eall | DLt
Praparones forgaduatoor shanced Worked on a proessor’s &G Shdont cubslgroups
edicsion OOODD | research project DOD | 50D An sicracl sudentoganizaton
‘Gommuricatod rogulry wih
soymatyenrdayou o 4 Psso o your |y ol . ®O® | 0, Mark your undargraduste and
et emter: (Mark ¥ envoliment status | Worked wih classmates on araduste major. (Use codes provided
‘ona in each column) £ & below: (Markone) | group projects: on the atached fod-out)
2011 0r2012..... OO © Fulbtime (DU coaek s BOB Undergraduate primary
2010. oo undergraduate. Outside of class. - 00® major
[ —le] © Parttime ook chws Rl rockil: Undergraduate secondary
2008. oo undergraduate. i o iors 10 paae pagers; ENO L ‘major (omit if you do not
2007 orearer... OO © Notenroted ikl bt epac Zod bave a secondary major)
Made a presentaton n cless.... © © D | Gragute magr (i you.
. Contbutad 1 cass dscussions., ©© ® | canalsiant g0t gadl
 EcdGnsoni: © 201 Ot || g rasomoray s case B Y
o o o campaign . 00®
Pubicy commuricated your 10. Please mark your probable ||
6. Ar you currntly egistered to vota? apiion ahoul & cause (6.0, carcetioceupation: (Use
st e Dig, emal petion o © @ | codos providod on e
Stached fold o)
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T 11.During the past year, how much
time dld you spend during a
typical week doing the following

activies? (Mark one n sach ow) ;] 23t I
Sudyingomewor. 00006600
Atending dassestabs... 00000000
Soclalizng i fends... 00000000
Exercisngspors. 00000000
Paryng 00000000
Workng (orpay)an campus. 00000000
Workng orpay) o campus.. 00000000
Student cubs/goups... 00000000
Watctng TV. " 060060000
Housoworkhidcare...... 00000000
Commting 00000000
Prayerimediation 000000600
Garoerpiarning (oo searches,

ntometips, oc)...... . 00000000
Onin sl ntors iy

Facenook, ic) 00000000

12. Think back over the past two weeks. How many times n the past
tWo weeks, f any, have you had five or more alcoholic drinks in &
Fow? (A deinkcan be a 12-ounce beer or wine cooler, a 4-ounce glass
of wie, o a sho o lquor thr sraight or In a mixod drink)

Zrn e
I

:

&

©Omce O 35mes O 100rmoratmes

13 How often n the past year did you:
(Mark ane in sach row)

Ask questons i class. co®
Suppart your opions wih a loial argment oo®
Sook salutons t problems and expian hem 0 othrs. © ©
Foviseyour papers o improveyour wiing oo®
Evaatoh qultyor bty of rlomaton you rcaed.. 5 5
Toma koo o kol e b .- OOB
Sook atemate souons 0 a roia. co®
Look p sieifc rasearen aricles and resuces.... 15 (1
e o o your v, v g s

Teqired for 8 e . e DO®
Aooopt misakes 2 part of e feaming process......
Seak eedback on your academic vor. oo®
Integrate s and knovldge from diferent sources

and oxparinces. oo®

14, Pleaserate yaur satsfaction withyour
=i oim
(Mark one n sach row) s{ f J<
ot stuioncrcumooum 4 8 £ 4580F

oo OO0
Scince and manematscourses 000000
Humantios couses...... OO0
Socil scisna courses... 000000
Laboratoryfacifis and squprent OO0
Ubrary facies 000000
Computng assisanc.... Il ooeocs
Tutoring o thr cademic asiance...... © 5 5D D
Acadomi aisng OO0
Gareercounseing an i, 000000
‘Student housing (e.g., res. halls) .... [olololololo]
Financil aid package.... 000000
ob placament seicos o studrts ... (5 (0D
Student st sarvices ©00000
‘Student psychological services fololololalo]

<L

15. Please rate your satisfaction with your jy

‘college In each area: (Mark one in each row) i
;f!fs
Hotlon
Bonen
R
foaen
R
Bones
Lot
Boden
Bons
Hobon

Courses in your mafor field
Amount of ontact with faculy .
Glass size.
Rolovance of coursework 0 ovryday o
Relovance of coursawork o future career plans.
‘Overall qualty of nstructon.

Overal sz of communy among shderts...
Avalabity of campus social actites.
Respect fo the expression of diverse beles..
Ablityt fnd a faculty or staff mentor.

Racilltric dversty of e studet bcy. 00000
Overal cologe axperience. 20000
16.For the actvite sted blow, please Indicat how j !' 3
often you engaged in each during the past year. 3
Wk s caen row) H
Smoked cartes . 00®
it doprassad °0®
Ft ovevnamed by a1 ad o do.. . e0®
Atendod a rolgous senic. 20w
Oraicboar. . eo®
Orankwine ot or 200
Peromed vlureer o communty Senics Work....... )05
Discussed ol o0®
Sought porsonel counseing . co®
Dicussad reigion 206
Worked onaocal,sate, ornational pital campain.... 5 ©
Gontributa mony 1 hlp suppor my faiy oo®
Gortrbutod monoy o 8 piical campain. . 0o®
Applied concepts from courses to everyday life. PO®
ol tat acuy provided mo with foodbaok hat hlpo
Tma assass my progress n Case 06
ettt my confuions woro valued ncass . eo®
ol tat faculy ncouraged meto ask uestons and
paripat n dscussons 00

17. Rate yourseif on each of the following tralts as
‘compared with the average person your age.
We want the most accurate estimate of how
You see yoursel. (Mark ona n oach row)

Academic abilty PO
Atstic abiy ©00®

Computer sils. ©0000
Cooperativeness... fotatotate]
Croatiy. 0000
Drive to achiave. 0000
Emotional healt. 200D
Loadership aviy 000
Mathamatcal abily. OO0
Physical health 000

Public speaking abiity. POROD
Risiciaking. P0E0®
Salconfdance (mtallectual) PO
Solt-confdence (soci). oloeo]
Seltundersiandng PO00®
Spirtuaify. . fototatetal
Undorsanding of aners. PE0®
Wriing abifty. 20
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T
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18. Plsase indicate the extant to which you agree or
disagree with the following statements:
(Mark on in each row)

iy
il

1 have fot discriminated againt at hs instution
because of my racaletnnicy, gonder, sexual

orienation, o rligious afiation 000
1500 myself as part ofthe campus communiy.... ) () ()
Faculty showed concem abou my progress...... ©) () (5 (1
Thero s a ot of racial ension on this campus..... © (5 D
Faculty empower me o ean here. 00
1 asked, | would recommend tis college t athrs... 0 () (3 (1
Atleast one stafl member has taken an inerest

n'my dovelopment.. forolotol
1 fosl valued at tis inifution. fetetstol
Faculy belleve in my potentil to succeed

acadomially fololo}
‘Staff oncouraged me o got involved in campus

acivitos. fotototol
In cass, | have hoard faculty expross stereotypes

based on raca/otmicty, gender, sexual

orfetation, o reigious afaion. fololotol
Staff rocognize my achievements - 00
Faculty encouraged me fo mest with them

“outside of class. oo
1 am interested in seeking information about

‘curont social and polical issues P00®
1 foela sense of bsonging to this campus. [etetalo]
Atleast one facuty member has taken an

Intorostn my doveiopment. fotolotol
o6l 1am a member of this college. ©0e®
1 have sffecively lec a group to @ common

purpose. fololoto)

18yt o f o oo
e comparad it o v
Vour age. We wani the mot aceurate. ! ks
Lot ot oyt s ke f,4f
kg oacow) 1{!!‘”
Ability to see the world mm ‘someone else’s i
0000
coo®

perspectve.
oooo®

Tolerance ofchers wih dferent bees.
‘Openness o having my own views chalenged.

Abityto discuss and negotite controversiel
Tssues.

by to work cooperatvely wihdiverse pecple.

ololototol
20000

20.To what extent have you experienced the

Toowing it s o a el
i b o, B
ol
i SR Sovo®
[y e ———

oS s s ot DD DD
ot i, cutin Ko ©® O DD
Shamdposra fonkge andpbo. DO DD
i e, samavtet sl o © ® @G
Haa et dacson o of s ® @ D
ettt aond vt & 1ot

o 20000
R —— soooe
Sovtzod o it Pooos

21 How would you charactertze your polical views? (Mark one)
O Farlft O Mddeotheroad O Consenvative
© Uboral © Far ght

22 Areyouaveteran? O Yes O No

23, Indicate the Importance to you personally of
‘each o the following: (Vark one i each row)

Socoring accamplshod n o0 f o poroming

i

arts (acting, dancing, etc. POO®
Secoring an autorty i my ... ©0o®
gl el
Infuening o policasrucure ©0o®
Inuencing socel values ©00®
Raisng  amiy.. : ©0o®
Boing vory wollof nancialy ©0e®
Holpng e who are nafculy 0o
Maldng a haretclconvton o sciene...... DD
Witng gl works (oems, v, ) | 055
Craating arstc wok Gainings,souptrs, ) .... © 0
Secoming succestl . busness o my ... (9055
Secoming moved nprogans o csn o e

e coo®
Doveioping  mesningil picsopy . 000
Paricpatng ina communty acton pragran. ... © 00 @)
Volpng o promete acial undestandng ©00®
Kesping up fo dte v pottcl s, . 0o
Becoring  communty ear, ©00®
Inegratng sttty oy e0o®
improving my Unasiandg ofaha couies

e coo®

Adopingreenpacties o protcthe vionmant. © ) )

24.How often have professors at your college provided
You with: (Mark one n each row)
Encouragement o pursue graduateprofessional study....
An opportunity to work on a rosearch project
‘Advice and guidance about your educational pogran.
Emotional support and encouragemont.
Alettr of recommendation...
Honest feadhack about you skl and aikies
Help o improve your sudy sils..
Foedback on your academic work (outside of rades).
Itellectual challenge and St .......
An opportuty o discuss coursewor auisid of s
Help in achieving your professional goal....
Anopportunty 10 appy cassroom leaing o reahle ssues.
An opportunity to pubish.

25. Please Indicate your agreement with each of the
following statements. (Mark one in each row)

i

®o®
oo
®e®
oo
oo
oo
eo®
oo
®o®
oo
®o®
oo
oo

j!i

Woalty popi shouk pay a arger shar of wes an hy do o, o@@@
‘Same-sox couples oukd have th right o legal martal stats.... () (5 ) (1)
Undocumented inmirants shod b dered acces o

‘bl sducsion fololotol

Adiressing gobal warning shoud bea fedeal oty

o000

Tho deathpenaty shod be shalshed ©000
Racial dscriminato s 1o konga  maor proble in Amric..... () () ) (D
Foders miary spending shod b nceasod 0000
Thvough hard work veryocycan suosod i American sty (0 () (5 (D

Th chie benft o  callsge oducton sttt ncrosses one's
oaming power....... it :

oo
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T 26.1you borrowed money to help
pay fo college expenses,
estmate how muchyouwnt 5| | | ||
owe as of June 30, 2012: g

27, How much of the past year's
‘educational expenses (room, board,

‘tuition, and fees) were covered 3 i
from each of the following sources? =5
(Mark gna answer for each possible Fiiigd
source) iid §8
Famiy resourss (parrts, rolatves, sa5s
Pouse, o) 000000
My own resauros (ncame from wor.

‘work-study, etc.). jololojolalo]
A ot gl rar.

ehoarsh. mita, o 000000
A i st b ropaid (oans, ). (55 5 (5 (0
Otvr soures o000

A |
o i e e it
considerations: (Mark ana in oach row) ifi
rm— " c00®
Vigh oo ptria coo®
St g coo®
Sl o ire coo®
sty i ooo®
Earssionofporsond vien coo®
iy o o, coo®
Lowtrsnp o coo®
Voot e ooo®
Koy 1oy o . | 500®

29, What do you plan to be doing i fal 20127
(Mark all that apply)

© Atending undergraduate collage ukime

© Atnding undorgraduate college partime

© Atending graduatefprofessional school

© Working fulltime.

© Working part-ime

© Partcipating n a post-baccalaureato program

© Participating n an organizaion e the Peace Corps,
AmeriCompsVISTA, or Teach for America

© Partcipating in a community service organization
© Senuing inthe Amod Forces

© Atending a vocational traiing program

© Travelng

© Doing volunteer work.

© Staying at home 1o bo with or start afamly

© No currentplans

30,1 you are planning on being employed after graduation,
‘which bost describos the currant stats of your employment
plans? (Mark on respons only)

© Not actively looking for a positon

© Looking, but no ofers yot

© Received an ofer for a posiion, but dscined
© Curronty considering an ofer

© Accepled an ofer of employment

© Not lanning on employment this fall

© praparea by o e Eaton esarh e,
ar 1 G, Lot Ange, Gt So551521

311t you are planning to attend graduate or professional school, which
of the following best estimates the current state of your educational
plans? (Mark one response only)
© Accepted and wil be attending in the all
© Accepted and deferred admission unt a ater date
© Placed on waiting st no acceptances
© Stll awalting responsos, no acceptances
© Wil be applying this coming fal
© Not appying this fal, but might apply at a futuro date
€ No plans o apply o school now or in the future

32 Please indicate the highest degree you (A) will have
‘earmed as of June 2012 and (8) plan to complete
eventually at any Institution. (Mark ane in each colur)

i
i

Nons oo
Vocatonal corticato oo
Associate (AA. or equiv) oo
Bachelors (BA., B, fc). oo
Master's (A, M, ofc). oo
PhD. or E4D. oo
D, D0, DS, or DVM. oo
LLB.or UD. (Law) ... oo
8.0, or MDIV. Divinty) oo
oter.. s oo

3.1 you could make your college chaice over, would you stil
choose o enrol at your current college?
© Defitely yos © Probably no
© Probably yos © Deitay no

54.What s the average grade you received
during your college caroes, both overalland &
by b gty 0
Overall GPA. 00000000
Primry Maor GPA..... ©cooco0000

35. Your current relgious preference: (ark one)

Bapts. © LDS (Marmon).. O Seventh Day Adventit. O
Buddnist. . © Lutheran........ O United Church of Chvist/
Church of Ghvist.. O Mathodit...... O Congregational...... O
Eastom Ofhodox. ) MUSIM..... ) Other Chritan........ O
Episcopalian....... O Prosbyteran .. O Other Religion o
Hidu... © Quaker. © Nome. c
Jowish. © Roman Catoie. O

36. Please indicate your raciaithnic background. (Mark all tht apoly)

© Write/Caucasian © Mexican American/Chicano.

© Atican American/Black © Pusrto Rican
© American Indan/Alaska Native © Other Latino
© Aslan American/Asian © other

© Native Hawallan/Pacic Isiandor

ADDITIONAL QUESTIONS: If you recelved an addtional page
of questions, piease mark your answers below:

TEOEOD MEOEOD® HOOOOD
ROEOOE H£OOOOEO ROPODO
NOPOOD ®WOEPEOD HBODOOD
NEECOE £.0000O HOPODE
HODOOE 6OPOOE BOGOOD
2OEOOE HOOOOD ®OGOOO
LOEOOE NOCOO®
THANK YOU!
4 Dus Recogiton o 421 230854021

T

&
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19. Pleasa indicate the extent to which you -1.- or
disagree with the folowing statements
(Mark on in sach row)
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I have sffecively led a group fo a common
purpose.
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22, Think back over the past two weeks. How many times in the
past two weeks, if any, have you had five or mre alcoholic
rinks in a row? (A ik can be a 12-ounce beer, a &-ounce glass
of wie, ora shot of iauor athr sraight o In & mixad drink)

O None O Twice © 69tmes
Oome O 3Stmes O 100rmoratimes

2. Indicate the importance to you personally of
‘each of the following: (Mari ona in each row)
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26.How often have professors at your colleg provided
You with: (Mark cne n each row)
Encouragement to pursue graduatelprofessional study.
An opportunty to work on a research project
Advice and guidance about your sducatonal program.
Emotionalsupport and encouragement
Aletor of rocommandafon...........
Vonest eedback about your kit and bitis
Holpto mprove your sudy skils.
Foodback on your acadomic work (outsido of grades)
Intoloctual challsngo and stimuiaton .
An opportunty to discuss coursework outside of class
Holp in achieving your professional goal..
An cppartunity 1 appy ciassroom leaming o eae" suss.
AN OpportUnty 10 PUBIS...... o

25. Please indicate your agreement with each of the

following statements. (Mark ane in each row) ‘! ii
‘Same-sox coues shoukd have the fiht o logel martal status.... () (D (D ()
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{Mark all that apply)

Working fulime,
Working part-im
Atening racuataolessonl schad e,

Attning graduatelprofessional shoolpartime.

omplting additonal undergraduate
CourseworkPost baccalaureate program .

Paricipting in an organization ke the Peace
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30,1 you are planning on being employed after graduation,
‘which bost describos the currant stats of your employment
plans? (Mark on respons only)
© Not actively looking for a positon
© Looking, but no ofers yot
© Received an ofer fo a posiion, but dscined
© Curronty considering an ofer
© Accepled an ofer of employment
© Not planning on employment this fall

[CRCRCECRCRCN. ] @@@@
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© praparea by o e Eaton esarh e,
ari 1 G, Lot Angn, Gt 50551521

35. Your current relgious preference: (Mark one)

36. Please indicate your raciaithnic background. (Mark all tht apoly)
© Write/Caucasian

© Atfcan American/Black © Pusrto Rican
© American Indan/Alaska Native © Other Latino
© Aslan American/Asian © other

© Native Hawallan/Pacic Isiandor

ADDITIONAL QUESTIONS: If you recelved an addtional page
of quastions, piease mark your answers below:

TEOEOD MEOEOD® HOOOOD
ROEOOE H£OOOOE ROPODE
NOPOOD ®EPEOD HBODPOOD
NEEOCOE® £.O0COE HOPODE
HODOOE BODPOOE BOGOOD
2OECOE HOOOOD ®OGOOO
LOEOOE NOCOO®
THANK YOU!
4 Dt Recogiton o 4GP 323054021

Bapts. © LDS (Mormon).. O Seventh Day Adventit. O
Buddist . © Luheran........ O United Church of Chvist/
Church of Ghvist.. O Mathodist...... O Congregational...... O
Eastom Ofhodox. ) MUSIM...... ) Other Chritan........ O
Episcopalian....... O Prosbyleran ... O Other Raligion o
Hidu... © Quaker. © Nome. c
Jowish. © Roman Catoie. O

© Mexican American/Chicano.

T

&
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2014 COLLEGE

Title: 2014 COLLEGE SENIOR SURVEY

Name
First
M
Last

Email
When were you bom?
Month (01-12)

Day (01-31)

Year (two boxes)

Student ID# (as instructed)
Phone

Congratulations on your impending graduation! We are very interested in your experiences as a

college student. This form has been designed to provide feedback that can help improve the
college experience. Thank you very much for your help with this important project.

Group Code
A (two boxes)
B (two boxes)

Survey Number

NOTES: Institution name prepopulates in stem of Q1.

1. Are you currently a student at
Yes
No, I am currently enrolled at
No, I completed a degree from
No, I am currently not enrolled at any college or university

(Skip Logic: if Yes, No, I am currently enrolled af orNo, I completed a degree from
then continue with CSS, if No, I am not currently enrolled. ., then respondent is done

with CSS)
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2. Your sex:

Female
Male

3. Please indicate your racial/ethnic background.
(Mark all that apply)

White/Caucasian

African American/Black
American Indian/Alaska Native
Asian American/Asian

Native Hawaiian/Pacific Islander
Mesxican American/Chicano
Puerto Rican

Other Latino

Other.

4. What year did yon first enter:
(Mark one in each column)

[Response categories: Your Ist College, This College]

2013 0r 2014
2012

2011

2010
2009 or earlier

5. Please indicate your current enrollment status below:
(Mark one)

Full-time undergraduate
Part-time undergraduate
Not enrolled
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6. Expected Graduation Date:

2013
2014
Other.
Not sure

7. Please indicate the highest degree yon (4) will have earned as of June 2014 and (B) plan
to complete eventually at any institution.
(Mark one in each column)

[Response categories: Highest Eamed, Highest Planned]

None
Vocational certificate
Associate (AA. or equiv.)
Bachelor's (BA., BS., etc)
Master's MA., MS., etc.)
PhD. or EdD,
MD.D.O.DDS. or DV.M.
LLB. or ID. (Law)
B.D. or MDIV. (Divinity)
Other

8. How often in the past year did you:
(Mark one in each row)

[Response categories: Frequently, Occasionally, Not At All]

Ask questions in class
Support your opinions with a logical argument

Seck solutions to problems and explain them to others

Revise your papers to improve your wriing

Evaluate the quality or reliability of information you received

Take a risk because you felt you had more fo gain

Seck altemative solutions to a problem

Look up scientific research articles and resources

Explore topics on your own, even though it was not required for a class
Accept mistakes as part of the leaming process

Seek feedback on your academic work

Integrate skills and knowledge from different sources and experiences
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9. Since entering college, indicate how often you:
(Mark one in each row)

[Response categories: Frequently, Occasionally, Not At All]

Worked on independent study projects
Discussed course content with students outside of class
Have been a guest in a professor’s home
Failed to complete homework on time
Have been bored in class
Came late to class
Studied with other students
Performed community service as part of a class
Voted in a student clection
Posted on a course-related on-line discussion board
Used the library for research or homework
Accessed your campus’ library resources electronically
Missed class due to employment
Missed class for other reasons
Tutored another college student
Met with an advisor/counselor about your carcer plans
Fell asleep in class
Had difficulty getting the courses you needed
Asked a professor for advice after class
Demonsirated for a cause (¢.g., boycatt, rally, protest)
Challenged a professor's ideas in class
Worked on a professor's research project
Communicated regularly with your professors
Worked with classmates on group projects:
During class
Outside of class
Took a class that reqired:
One or more 10+ page papers
Multiple short papers
Made a presentation in class
Contributed to class discussions
Helped raise money for a cause or campaign
Publicly communicated your opinion about a cause (¢.g., blog, email, pefition)
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10. Since entering college, have you:
(Mark yes or no for each item)

Joined a social fratemity or sorority
Failed one or more courses
Held a full-time job (approx. 40 hours) while faking classes
Taken a remedial course
Taken an ethnic studies course
Taken a women's studies course
Attended a racial/culfural awareness workshop
Had a roommate of different racelethnicity
Played club, intramural, or recreational sports
Played intercollegiate athletics (e.g., NCAA or NAIA-sponsored)
Withdrawn from school temporarily
Taken an honors course
Transferred from a 2-year college
Transferred from a 4-year college
Taken courses for credit at another institution
Completed a culminating experience for your degree (c.g., capstone course/project, thesis, comp
exam)
Been a leader in an organization
Joined a student-run political club
Taken courses from more than one institution simultancously
Taken a course exclusively online:
At this instifution
At a different institution
Participated in:
An intemship program
Study-abroad
Leadership training
Student government
Student clubs/groups
An ethnic/racial student organization
An undergraduate rescarch program
An entreprencurship program/club
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11. Mark your:

Primary undergraduate major

Secondary undergraduate major (omit if you do not have a secondary major)
Graduate major (omit if you do not plan to go to graduate school)

ARTS AND HUMANITIES
01 Art.fine and applied

02 English (language and lterature)

03 History

04 Joumalism

05 Language and Literature (except Englist)
06 Music

07 Phlosophy

o8

Speech
09 Theateror Drana

10 Theology or Religion

11 Other Arts and Humanities

'BIOLOGICAL SCIENCE
12 Biology (general)

13 Biochemisary or Biophysics
14Botany.

15 Environmental Science

16 Marine (Life) Science

17 Microbiology or Bacteriology
18,

19 Other Biological Science

BUSINESS
20 Accounting

1 Business Admin. (general)
22 Finance

23 International Business

24 Marketing.

25 Management

26 Secretaral Stdies

27 Other Business

EDUCATION
28 Business Education

29 Flementary Education

30 Music or At Education

31 Physical Education or Recreation
3) Secondary Education

33 Special Education

34 Other Education.

ENGINEERING
35 Aeronantical or Astronautical Engineering
36 Civl Engineering

37 Chemical Engineering

38 Computer Engineering

39 Flectrical or Electronic Engincering.

40 Industrial

41 Mechanical Engineering

42 Other Engineering

PHYSICAL SCIENCE
3 As

44 Ammospheric Scence (ncl. Meteorology)
45 Chemustry

6 Earh Science

47 Marine Scienc (ncl. Oceanography)

48 Mathematcs

49 Physics:

50 Statistcs

51 Otber Physical Scence

PROFESSIONAL
52 Arcitectureor U Plnsing

53 Home Econonics

34 Health Teehmology(edicel, dental, abratrs)
SSLaw

36 Library Al Science

57 Vidicne, Dentsy, Veterinaian

58 Norsing

59 Pharmacy

0 Thempy ocpational,physical,speech)

61 Other Professional.

SOCIAL SCIENCE
2 Authropology

63 Econotics

64 Einic Sudies

65 Geography

66 Poiicl Scienc (go't inemational eations)
87 Peychology

68 Sotl Work

69 Sociology

70 Wommen'sSdies

71 Other SocalScence

TECHNICAL
T2 Building Trades

73 Data Processing or Computer Programming
74 Drafting or Design

75 Electroics

76 Mechanics

77 Otber Technical

OTHER FIELDS
78 Agriculture

79 Communications
80 Computer Science
81 Foresty

£ Kinesiology

83 Law Enforcement
84 Military Science.
85 Other Field

86 General Studies
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12. Please mark your probable CAREER/OCCUPATION:

01 Accoutant oractuary 23 Lab technican or hyginist
02 Actor o entertainer 24 Law enforcement offcer

03 Architet or wrban planmer 25 Lavwyer (ttomney) or judge

04 Artst 26 Miliary servie (carcer)

05 Busines (lerical) 27 Musician (performer, composer)

06 Business executive (management, adminisirator) 28 Nurse

07 Business owner or roprietor 29 Optometrist

08 Business sales personor buyer 30 Phamacist

09 Clergy mimiseror pries) 31 Physician

10 Clergy (other religious) 3 Policymaker/ government

11 Clinical psychologist 33 School counselor

12 College adminstatorstaff 34 School principal or superntendent
13 College teacher 35 Scientific researcher

14 Computer programmer o anaiyst 36 Social,welfare or ecreaion worker
15 Conservatonist or orester 37 Therapist (hysica,occupational, speech)
16 Dentist (mcluding orthodonts) 38 Teacher or adminisiator (elemeniary)
17 Dietifian or home economist 39 Teacher or administator (secondary)
18 Engineer 0 Veterinarian

19 Farmer or rncher 41 Writer orjournalist

20 Foreign service worker (ncluding diplomat) 4 Skilled trades

21 Homemmaker (full-ime) 43 Otoer

2 Tuterior decorator acluding designer) 44 Undecided

13. During the past year, how much time did you spend during a typical week doing the
following activities?
(Mark one in each row)

[Response categories: Hours Per Week: None, Less than 1 hour, 1-2, 3-5, 6-10, 11-15, 1620,
Over 20]

Studying/homework
Attending classes/labs

Socializing with friends

Exercising/sports

Partying

Working (for pay) on campus

Working (for pay) off campus

Student clubs/groups

Waching TV

Housework/childcare

Commuting

Prayer/meditation

Career planning (job searches, intemships, etc.)
Online social nefworks (Facebook, Twitter, etc.)
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14. Think about your current abilities and tell us how strong or weak you believe you are in
each of the following areas:

(Mark one for each item)

[Response categories: A Major Strength, Somewhat Strong, Average, Somewhat Weak, A Major
Weakness]

General knowledge
Knowledge of a particular field o discipline
Knowledge of peaple from different races/culfures
Understanding of the problems facing your community
Understanding of national issues

Understanding of global issues

Critical thinking skills

Problem-solving skills

Ability to manage your time effectively

Foreign language ability

Interpersonal skills

Preparedness for employment after college
Preparedness for graduate or advanced education
Ability to conduct rescarch

Ability to work as part of a team

15. Please rate your satisfaction with your college in each area:
(Mark one in each row)

[Response categories: Very Satisfied, Satisfied, Neutral, Dissatisfied, Very Dissatisfied, Can't
Rate/Don’t Know]

General education or core curriculum courses
Science and mathematics courses
Asts and Humanities courses

Social science courses

Laboratory facilities and equipment
Library facilities

Computing assistance

Tutoring or other academic assistance
Academic advising

Student housing (c.g., res. halls)
Financial aid package

Student health services

Student psychological services
Career-related resources and support
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16. Please rate your satisfaction with your college in each area:
(Mark one in each row)

[Response categories: Very Satisfied, Satisfied, Neutral, Dissatisfied, Very Dissatisfied]

Courses in your major field
Amount of contact with faculty

Class size

Relevance of coursework to everyday life
Relevance of coursework to future career plans
Overall quality of instruction

Overall sense of community among students
Availability of campus social activities
Respect for the expression of diverse beliefs
Ability to find a faculty or staff mentor
Racial/ethnic diversity of the student body
Overall college experience

17. For the activities listed below, please indicate how often you engaged in each during the
past year.
(Mark one in each row)

[Response categories: Frequently, Occasionally, Not At All]

Smoked cigarettes
Felt depressed.

Felt overwhelmed by all Thad to do

Attended a religious service

Drank beer

Drank wine or liquor

Performed volunteer or community service work

Discussed politics

Sought personal counseling

Discussed religion

Worked on a local, state, or national polifical campaign

Contributed money to help support my family

Applied concepts from courses to everyday life

Felt that faculty provided me with feedback that helped me assess my progress in class
Felt that my contributions were valued in class

Felt that faculty encouraged me to ask questions and participate in discussions
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18. Rate yourself on each of the following traits as compared with the average person your
age. We want the most accurate estimate of how you see yourself.

(Mark one in each row)

[Response categorics: Highest 10%, Above Average, Average, Below Average, Lowest 10%]

Academic ability
Atistic ability

Computer skills
Cooperativeness

Creativity

Drive to achieve

Emotional health

Leadership ability
Mathematical ability
Physical health

Popularity

Public speaking ability
Risk-taking

Self-confidence (intellectual)
Self-confidence (social)
Self-understanding
Spirituality

Understanding of others
Writing ability

19. Please indicate the extent to which you agree or disagree with the following statements:
(Mark one in each row)

[Response categories: Strongly Agree, Agree, Disagree, Strongly Disagree]

Thave felt discriminated against at this instifution because of my race/ethnicity, gender, sexual
orientation, or religious affliation

Tsee myself as part of the campus community

Faculty showed concern about my progress

There is a lot of racial tension on this campus

Faculty empower me fo leam here

If asked, I would recommend this college to others

At least one staff member has faken an interest in my development

T feel valued at this instifution

Faculty believe in my potential fo succeed academically

Staff encouraged me to get involved in campus activifies

In class, T have heard faculty express stereotypes based on race/ethnicity, gender, sexual
orientation, or religious affliation

Staff recognize my achievements

Faculty encouraged me to meet with them outside of class

Tam interested in secking information about current social and political issues

10
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T feel a sense of belonging to this campus

At least one faculty member has taken an interest in my development
T feel T am a member of this college

Thave effectively led a group to a common purpose

20. Rate yourself on each of the following traits as compared with the average person your
age. We want the most accurate estimate of how you see yourself.
(Mark one in each row)

[Response categories: Highest 10%, Above Average, Average, Below Average, Lowest 10%]

Ability to see the world from someone else’s perspective
Tolerance of others with different beliefs

Openness to having my own views challenged

Ability to discuss and negotiate confroversial issues
Ability to work cooperatively with diverse people

21. To what extent have you experienced the following with students from a raciallethnic
group ather than your own?
(Mark one in each row)

[Response categories: Very Ofien, Often, Sometimes, Seldom, Never]

Dined or shared a meal

Had meaningful and honest discussions about race/ethnic relations outside of class
Had guarded, cautious interactions

Shared personal feclings and problems

Had tense, somewhat hostile interactions

Had intellectual discussions outside of class

Felt insulted or threatened because of your race/ethnicity

Studied or prepared for class

Socialized or partied

22. Think back over the past two weeks. How many fimes in the past two weeks, if any,
have you had five or more alcoholic drinks in a row? (A drink can be a 12-ounce heer, a 4-
ounce glass of wine, or  shot of liquor either straight or in a mixed drink.)

None

Once

Twice

3-5 times

69 times

10 or more times

1
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23. Indicate the importance to you personally of each of the following:
(Mark one in each row)

[Response categories: Essential, Very Important, Somewhat Important, Not Important]

Becoming accomplished in one of the performing arts (acting, dancing, etc.)
Becoming an authority in my field

Obtaining recognition from my colleagues for contributions to my special field
Influencing the political structure

Influencing social values

Raising a family

Being very well off financially

Helping others who are in difficulty

Making a theoretical contribution fo science

Writing original works (poems, novels, efc.)

Creating artistic work (paintings, sculpture, etc.)

Becoming successful in a business of my own

Becoming involved in programs to clean up the environment
Developing a meaningful philosophy of life

Participating in a community action program

Helping to promote racial understanding

Keeping up to date with political affairs

Becoming a community leader

Integrating spirituality into my life

Tmproving my understanding of other countries and culfures.
Adopting “green” practices fo protect the environment

24. How often have professors at your college provided you with:
(Mark one in each row)

[Response categories: Frequently, Occasionally, Not At All]

Encouragement to pursue graduate/professional study
An opportunity to work on a research project

Advice and guidance about your educational program
Emotional support and encouragement

A letter of recommendation

Honest feedback about your skills and abilities

Help to improve your sfudy skills

Feedback on your academic work (outside of grades)
Intellectual challenge and stimulation

An opportunity to discuss coursework outside of class

Help in achieving your professional goals

An opportunity to apply classroom leaming to “real-life” issues
An opportunity to publish

12
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25. Please indicate your agreement with each of the following statements.
(Mark one in each row)

[Response categories: Agree Strongly, Agree Somewhat, Disagree Somewhat, Disagree
Strongly]

Wealthy people should pay a larger share of taxes than they do now.
Addressing global climate change should be a federal priority

The chief benefit of a college education s that it increases one’s carning power
The federal government should do more to control the sale of handguns.

Gays and lesbians should have the legal right to adopt a child

The federal government is not doing enough to control environmental pollution
Affirmative action in college admissions should be abolished

A national health care plan is needed to cover everybody's medical costs.

The federal government should raise taxes to reduce the deficit

26. If you horrowed money to help pay for college expenses, estimate how much you will
owe as of June 30, 2014:

27. How much of the past year's educational expenses (room, board, tuition, and fees)
were covered from each of the following sources?
(Mark one answer for each possible source)

[Response categories: None, Less than $1,000, $1,000 to 2,999, $3,000 to 5,999, $6.000 to
9,999, $10,000 or more]

Family resources (parents, relatives, spouse, etc.)
My own resources (income from work, work-study, etc.)

Aid which need not be repaid (grants, scholarships, military, etc.)
Aid which must be repaid (loans, efc.)

Other sources

13
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28. When thinking about your career path after college, how important are the following
considerations:

(Mark one in each row)

[Response categories: Essential, Very Important, Somewhat Important, Not Important]

Working for social change
High income potential

Social recognition or stafus
Stable, secure future
Creativity and initiative
Expression of personal values
Availability of jobs
Leadership potential
Work/life balance

Ability to pay off debt
Opportunity for innovation

29. What do you primarily plan to be doing in fall 20142
(Mark one)

Working full-fime
Working part-time

Attending graduate/professional school full-time

Attending graduate/professional school part-time

Completing additional undergraduate coursework/Post-baccalaureate program

Participating in an organization like the Peace Corps, AmeriCorps/VISTA, or Teach for America
Serving in the Armed Forces

Traveling

Volunteer work

Staying at home fo be with or start a family

No current plans

14
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30. Do you plan on doing any of these other activities in addition to the Primary Activity
‘marked in the previous question?

(Mark all that apply)

Working full-fime
Working part-time

Attending graduate/professional school full-time

Attending graduate/professional school part-time

Completing additional undergraduate coursework/Post-baccalaureate program

Participating in an organization like the Peace Corps, AmeriCorps/VISTA, or Teach for America
Serving in the Armed Forces

Traveling

Volunteer work

Staying at home fo be with or start a family

No current plans

31.1f you are planning on being employed after graduation, which best describes the
current state of your employment plans?
(Mark one response only)

Not actively looking for a position
Looking, but no offers yet

Received an offer for a position, but declined
Curently considering an offer

Accepted an offer of employment

Not planning on employment this fall

32.1f you are planning to attend graduate or professional schaol, which of the following
best estimates the current state of your educational plans?
(Mark one response only)

Accepted and will be attending in the fall
Accepted and deferred admission until a later date
Placed on waiting list, no acceptances

Still awaiting responses, no acceptances

‘Wil be applying this coming fall

Not applying this fall, but might apply at a future date
No plans to apply to school now or in the fufure

15
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33. How would you characterize your political views?
(Mark one)

Farleft
Liberal
Middle-of-the-road
Conservative
Farright

34. Are you currently registered to vote?

Incligible
Yes
No

35. Military Status:
(Mark one)

None
ROTC, cadet, or midshipman at  service academy

In Active Duty, Reserves, or National Guard

A discharged veteran NOT scrving in Active Duty, Reserves, or National Guard

36.1f you could make your college choice over, would you still choose to enroll at your
current college?

Definitely yes
Probably yes
Probably no
Definitely no

37. Whatis the average grade you received during your college career, both overall and in
your major?

(Mark one circle in each row)

Response categories: A or A+, A-, B+, B, B-,C+,C, D

Overall GPA
Primary Major GPA

16
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38. Your current religious preference:

(Mark one)

Baptist
Buddbist

Church of Christ

Eastern Orthodox

Episcopalian

Hindu

Jewish

LDS (Mormon)

Lutheran

Methodist

Muslim

Presbyterian

Quaker

Roman Catholic

Seventh-day Adventist

United Church of Christ/Congregational
Other Christian

Other Religion

None

ADDITIONAL QUESTIONS: If you received an additional page of questions, please mark
your answers helow:

39 19 59
40 50 60
41 51 61
2 52 62
43 53 63
44 54 64
45 55 65
46 56 66
47 57 67
48 58 68
THANK YOU!

17
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24. Please indicats the extent to which you agree 1
gt o 18 ¢ § B
e onch row)
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25 Indicat th importance to you prsonay o each 5 § 35§
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ifaf:
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26, To whatextent have you axperianced the ; ™
Ttlowing wit sudons o recasooric. § ¢
group other than your own? i1 {1
Siarkana i cach fow) i

Dinod o hared et coso® [T
R mesingiland st discussons about w
race/ethnic relations outside of class CE®O® [T
Had guarded, cautious interactions COO®O® 7|
‘Shared personal feelings and problems QEeO® [T
Had tense, somewhat hostile interactions QE®O® 7]
Had intellectual discussions outside of class Pe®e® [T
Felt insulted or threatened because of your i
Secaeichy coso® @
Staiod o propared forcass 2080® [
Sz orpartedt See0 T
=

2. How flen v profssors t yourclege § -
Brovided you win: (Mak ane  asch 10wy iz

Encoursgament o pursue gradusioroessons sy D D D

n opponly o work on s esearehprieet ) BGaD [T
dicsand quidance abou yourscucatonaprogram D ® 07|
Emotional support and encouragement O® [
A letter of recommendation ®oo® [T

Help o mprove your sudy sils

Fasdback on your academic work (outside of grades)

An opportunity o discuss coursework outside of class

Help n achieving your professional goels

An cpportuntyto apply classroom learming t real-fo"
lssuos.

:EEEE]

8 9668
@ 86086
CRCCEE]

ECE!

ES

loase indicate your agresment with each o the
following statements. (Mark one n each row)

‘Aboron should be legal

Mariuana should bs legalized

Racialdiscrimination is o longer a major poblem in
America

‘Same-sex couples should have the ight o legal
martal status

Fodora millary spending should be increased

Undocumented immigranis should be denied access
o public sducation

‘Students from disadvantaged socia backgrounds
shod bo given rfarontel reimert n cologe

Anationai healh care pian is needed o cover
everybody's medicalcosts

‘Addressing giobalclmate change should be a federal

EEEEEEE!

EE|

il
i
I
1184
g222
ooer
BE@
8332
o

=

® 6
90
® e
%@

e

prory
The chiaf benoft of a college education i that
ceoe

Incroases one's eaming power

EE|

28, 1fyou borrowed money to help pay for college expenses,
ostimate how much you will owe as of June 30, 2015
(Print numbers carefuly)

$ .00

30. How much ofthe past year's educational
oxpenses (room, board, uition,
wera covered from each of the following
sources?
(Mark

El

:EEEEEEEE|

100010414005
150000 mary
E|

EE|

Famiy resources (parents, reatives, spouss,

)
[T -
work-study, otc.) cooeee M
Aid which need nt be repaid (grants, ’
scholrsips, iy, ic) coooon 1

&l
£l
0
8!
il
Cl

A which must be repaid ioans, etc.)
Other sources

1

.
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31, Rate yourseif on sach of the following traits
‘25 compared with the average person your
age. We want the most accurate estimate of
how you o6 yoursalf. (Mark one in each row)

‘Acadomic abilly
Arisic abilty

Compuer skils
Gooporativensss

Greatvty.

Drive (o schiove.

Emotonal health
Leadership abity
Mathemaicalabity
Physical health

Publc speaking abity
Risklaking

Sel-confdence (intllectual)
Sefconfdence (socil)
Seftundorstanding
Spirtuaity.

Understanding of thers
Weting abilty

2R0EOCOBCOEOOROEDE Avoreavny
220C0EOCCOLOCROEOE Movimy

BEBEOCEEEECRBEEEEAERE M

32, When thinking about your carer path after
colloge, how important are the following
‘considerations: (Mark gne in each row)

Working fo socialchange
High ncome potential

Soclal rocogniton o satus.
Stable, secure uture
Greaivty and iniative
Expression of personal values
Avalabity of obs.

Leadership potential
Warkille batance.

Abily to pay of debt
Opportunty for nnovation

B86600EEEAE inm BBEEOBOEEOOBOBOOE v

80060606 BOE S
©00EOEOOBOE trmmm

33. Do you plan to do the following in all 20157
(Mark yes or no fr each ftem)

Work ulime

Work parttime.

Attond graduateprofessionl schoolfultime

‘Attend graduatelprofessional school partime.

Complete sdional undergraduste.
Coursework/Postbaccalaurosto program

Pariicipate n an organizaton ike e Peace Corps,
AmeriCorpsIVISTA, or Teach for America

Serve in the Armed Forces

Travel

Volunteer work

Stay at home to be with or start a famly

No current plans

34. 1 you are planning on being employed after graduation, which

cribes the current state of your employment plans?
response only)

© Not actvely ooking for a posiion

© Looking, bt no offers yet

© Recolvad an offer for a positon, but declined

© Curtenty considering an ofer

© Accepted an offe of employment

© Not panring on employment ths all

© Praparady th Highar Edveatin Rsesrh i,
Uniary o olfora, L Angln, EA 00951521

oyt

©eEeBeEeEER88 ,,, 0000000060000 00O00 Lomminx

35. I you are planning to attend graduats o professional
school, which of the following best estimatos the current
state of your educational plans? (Mari ons response only)
5 Accapted and wil be atlending i the fal
© Accepted and deferred admission unl a aer date
© Placed on wallng s, no acceplances
© Sl awaiting rsponses, no acceptances
‘© Will be appiying tis coming fll
S Notapling e el bt migh appy

© Noplans to apply to school now o In t

a future date
Tuture

36. How would you charactorize your political views?
(Mark an response only)
© Farleit
© Liveral
© Midde-of-the-road
© Consenvtive
© Farrght

S7.. Are you currently registered to vote?
{Mark one response only)
© Inelgile
O ves
Sho

: (Mark one respons

ony)

© ROTC, cadet,or midstipman at a senvice academy

© In Active Duty, Reserves, or National Guard

© A dischargod veteran NOT serving in Active Duty,
Reserves, or National Guard

38. I you could make your college choice over, would you
still choose to enrollat your current college?
(Mark an response only)
© Defiioly yos
© Probably yes
© Probably no
© Definitely no

40, Your current rligious proforence: (Mark one response only)
© Baptst ' Wusiim
© Buddrist
© Church of Chvist
© Eastom Orthadox

© Roman Gatholic

8868088 8 8B8Qw™
©6B0Re & e8eE™

© Eplscopalian © Sovenih-day Adventist
© Hindu © Uniled Church of Christ/
© Jowish ongregional
© LDS (Mormon)  © Other Christian
© Lutheran O Other Religon
© Metnodist © None
ADDITIONAL QUESTIONS: If you received an additional
Page of questions, please mark your answers below
“ POOD® o OPOD®
2 PEOD® =2 AROD®
& PBOD® 8 EEODE
“ POODO u PEOD®
= PEOD® 5 PPOD®
“© PEOD® % PRODO
7. 0000® 7 APOD®D
“ EEOD® 5 APODD
- PEOD® 0 PRODO
0 OO o PEOD®

THANK YOU!

2014 Rogat ofth Unary of Wiass
Offcs of essurman Srviess.
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COLLEGE SENIOR SURVEY (CSS) INFORMATION SHEET

University of California, Los Angeles

PURPOSE OF THE STUDY
You are asked to complele this survey 8s part of a natonal study
‘conducted by the Higher Ecucallon Research Instute (HER) at the
Universy of Calforna, Los Angeles. Thi study s designed as an
it survey for seniors. Your colleg or uriversity may then use tis
Information to measure students’cogitive and affectve growth
during college. The ulimate goal s o measure the impact of
college

PROCEDURES
To paricipate in this tudy, pleass complete and submit the attached
survey. Most respondents comlte this questionnaire in about 25
minutes, athough incividual progress wil vary by how auicky you
move through the questins.

You may decide not to completsthe survey for any reason at any
timo wihout consaguonce of any kind. Tho Higher Education
Research Insiute does notoffer payment or patcpation. Your
participation and responses o the questionnaie ndicate your
consant to parcipate I the study.

POTENTIAL BENEFITS TO SUBJECTS ANDIOR SOCIETY
You may have the opportuniy Lo efisc on your experionces i
college a5 you complete o Survey, which may enhanco
selfunderstanding. Your rasponses o he survey also il be diectly
beneficlal to your colege or universty, and may beneft future
generations ofcollege studets s el

POTENTIAL RISKS AND DISCOMFORTS
There coud be survey ilems that you are uncomfortable answering
orto which you woukd simply prefer ot o respond. Your
particpation n tis study I stctly vountary, and you wil be under
o obiigalion whatsosver (o answer any quastons thal you re not
nclined to answer. You may choose notto answer any specific
questlons you do not want o answer and st remain n the stucy.

‘CONFIDENTIALITY
Please nols that your responses wil be used fo research purposes
only and willbo strclyconfidential. Any information that s Gblained
In connecton with i study and tht can bo identfed wih you wil
romain confdential. Your Kentied responses wil be retumed to
yournstiution for nsttutional assossment purposes. Befora
Toceiing any responises your school s required t cerly I advance
that the data will nly be used fo research purposes and wil ot be
used to investgate specific indvidual.

IDENTIFICATION OF INVESTIGATORS
1fyou have any questions or concems about the research, please
ontactthe Managing Director of HERI, Dr. Kevin Eagan a tis
address:
Higher Education Research Insttute
UGLA Graduate School of Ecucalion and Information Studies

RIGHTS OF RESEARCH SUBJECTS
You may withdraw your consent at any time and discontinue
particpation wilout penaly. You are ol waiving any legal clams,
tights or remedies because of your partcipation n ths research
study. Ifyou have questions regarcing your righs as a research
subject, contaci the UCLA Office for Potociion of Ressarch
‘Subjects, 11000 Kinross Averus, Sulte 102, Box 951694, Los
‘Angeles, CA 80085-1694, (310) 825-7122.
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PURPOSE OF THE STUDY
Youare asked fo complele this survey 8s part of a nationa sudy
‘conducted by the Higher Education Research Instute (HERI)at the
University of Calfomi, Los Angeles. Thi sty is designed es an
exitsurvey for servors. Your colege or universty may then use this
informaton to measure students' cogniive and afectve growth
uring colege. The ulimas goa 5 0 measurs e mpact of clege.

ProceDuREs
To paricpate in this stucy, please complete and subrit the
atiachod survey. Most respondents completo s questionnale In
about 25 minutes, athough indvidual progress wilvary by how
auickly you move through the questons.

‘You may decide nat 0 complete the survey for any reason at any
time without consequence of any kind. The Higher Education
Rosearch Inttuta does not offr payment for partipation. Your
partcipation and responses {0 he questionnaire indcalo your
onsent o paricipate n the stcy. We ask or your name and emal
aciross so that i researchors at UGLA can confact you at some.
Tate ate for folow-up sucy

POTENTIAL BENEFITS To SUBJECTS ANDIOR SOCIETY
‘You may have the opportunity o refecton your experiences in
college a5 you complets the survey, which may nhanc salt
undorstanding. Your rosponsas (o o survey also wil be rocty
beneficialto your collage o universty, and may beneft uture
generations o college students a5 .

POTENTIAL RISKS AND DISCOMFORTS
Thers could be survey floms that you are uncomfortale answering
1o which you would simply profe not o rospond. Your
particiation i this study s srilly voluntary, and you wil be under
o obigation whatsosver to answer any quastons tha you are not
inclined to answer. You may chooso not 10 answer any specilc
questions you do notwan to answer and stlremain n the sudy.

ConreNTIALITY
Please note that your responses wil bo used fo r9s6arch purposes only.
‘and wil b stitly confdental. Any informaton tha is obiained in
‘connecton with tisstudy and that can bo dontiied with you wil romain
Gonfidential. Your dentiied rosponses wil b retume o your nstuton
forinstutonal assessment purposes. Balors roceiving any responsos,
your school 5 required to certy i advance that the data wil oy bo
e or rossarch purposos and wil not bo used 10 nvestgate spocifc
Indiduals. Names and el adcrosses wil ot bo etumed fo your
Instton, however Student ID Nurmbers wil be incuded In the inal data
flo 1o allow your instution to merge responses with other campus data.

IDENTIFICATION OF INVESTIGATORS
1fyou have any questions o concerns about th research, piease
contact the Managing Director of HERI and Directorof CIRP, Dr.
Kevin Eagan at s address:

Higher Education Research Insttut, UCLA Graduate Schoo!of
Education and Informaton Studes,
Box 951521, Los Angoles, CA 90095-1521, Emal heri@ucla edu.
Prone: 310-825-1025

RIGHTS OF RESEARCH SUBJECTS.
‘You may witcraw your consent at any timo and dscontinue
particpation without penaly. You are not walving any legalcaims,
tights or remeclis because of your partcipatio i tis research
study. f you have questions regaraing your rights 2 a research
subfect,contact the UCLA Offce for Potecton of Resaarch
Supjocts, 11000 Kinross Avenus, Suft 102, Box 95164, Los.
Angoles, CA 80005-1694, (310) 625.7122.
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2016 COLLEGE SENIOR SURVEY

Please print your responses below in ALL CAPS.

CIRP!

‘When wer you bor?

FRST i ast
NAw

rint aretully. Morn Day Year
= (01:12) (01:31)
‘STUDENT ID#:
(as Instructod):

‘Congratulations on your impending graduation! We are very inerested In your experiences as a college student. This form has.

been designed to provide feedback that can help Improve the college experience. Thank you ver

important project.

MARKING INSTRUCTIONS

+ Use a No. 2 pencilor a blue or black ink
pen only.
CORRECT: @
INCORRECT: /X @™

+ Mark out any answer you wish to changs
with an "X" f you are using a pen.

cHance: <
arocote: & [ m [ ]
1. Your sex:

Chiale O Fomale

2. Are you: (Mark al that apply)

© Whits/Caucasian

© Affcan Amercan/Biack

© Amercan Indan/Alaska Native

© East Asian (e Chiness, Japanese,
Korean, Taiwanese)

© Fiipino

© Southeast Asian (0.3 Cambodian,
Vietnamese, Hmong)

© South Asian (6.9, Indan, Pakisani,
Nepalese, S Lankan)

© Othor Asian

© Native Hawaiian/Pacifc lslander

© Mexican Amercan/Chicano

© Puerto Rican

© Other Latino

© other

3. Do you idenity as multiacial?
SYes ONo

4. What yoar did you first enter:
(Mark one i each column)

Yourtst e
Colege  Colege
2015002016 9
2014 . =
2013 | B
2012 | f=:
2011 or o

5. Please indicate your current enrollment
status below: (lark one response onl)
© Fulkime undergraduste.
© Partime undergraduate
© Not enroled

6. Expected Graduation Date:
(Mark one response only)
O2015 O Other
S2018 O Notswe

7. Please indicate the highest degree
You (A) will have carned as of June:
2016 and (8) pian to complete
eventually at any insttution.

(Mark one in sach columr)

Honest  ighest

Eamed  Plamed
None . .. .g....8
Vocational certfiests .1 - 11011110
Assosiats (A orequv) 1O 11110
Bacholors @A, 88, 6ic) 1011110
Mastors (MA, LS., otc) . o
PRD. or EGD. 808
MDD, BD8 &BYI. S 111
LUB or . (Law .. o]
80.orMON. Oniy - HiE
Otner .. . 8.8

Do you ideniify as ransgender?
SVes ONo

9. Whatis your sexual orientation?
(Mark one response only)
© HeterosexualiStraight O Bisexual
©Gay © Queer
© Lostian  other

10 How oten inthe pastyear
i you: §iz

Waoemescnron  F § §
Aok quamons s ®0®
 your cprions with o
\ogeal srgument o0®
‘Seak soluons 0 roems and
explan e toohers - ©® ©
Rovis you paprs 0 mprove
Your wiing o0®
EVaats o sl o rlsity
nomatan you recated (5 @ (5
Tk a sk bocsuse you
‘had more to gain b Mmmmn
‘Sook atemaiv soltions 03
rosiem o0®
Look up sclentfc ressarch
rices and rosoures | DO ®
Exciore loics on yourown,
von though waa no
oo for s closs o0®
Accapt misakes aa part of the
loaming pocess o0®
‘Sook oadback onyour
academic work o0®
Intgratsils and knowiecge
rom diferen: ourcas and
anparnces oo®

ry much for your help with this.

11. Since entering college,
Indicate how often you:
(Mark gne in each row)

Worked on independent study
projects
Discussed course contont with
studonts outsice of class
Homework on

Came o 0o
Sionwin e sudrts
Porormed comminiy senico a3

ol aclass
Phaidonacousoiatad

i Hecson fout
Ackessedyourcampu

“esourcossctcaty O ® D
Missd cas G o employment 5 © 1
Mitsedcass o oot s D ®
Tutred anctercologe sudent 5
Vet i svsoroonsar

6 BBB 6 B rrwemey
6 008 8 O Ocesonuy
© B8E @ 8 Mwum

]
]
]

oot yourcareer s D © D
Fabasioop ncss 2o®
e —
Younoosos co®
Dlmonsrteor  cause (e,

vt ot © @D
Chalongo a ptessrs doss

s co®
Gommunicatd ey wih

‘your prfossors co®
Worktwin esemteson

roup poucs co®
T8 o it roqres

Oneormrs 10+ page
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12. How many months sincs entering
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Work on a professor's research
project?(Mark ne response onh)
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© 48 months.
© 712 months
© 1324 months
© 254 months
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23, Inthe past year, how often have you:

(Mark ong in 6ach row)

Folt depressed

Folt ovorwhoimd by al had o do

Atonded a roigious service.

‘Consumed beer

‘Consumed wino orlguor

Perfome voluniser o community service work.

Discussed polics

‘Sought personal counseling

Discussed roigion

Worked on a local, stats, or natonal polical campaign

Contributod money o help support my famly

Folt that facuty provided me wih feecback tat helped
me assass my progress in cass.

Folt that my conlrbutons wero valued In class

Felt trat facuty encouraged me o ask questons and
partcipato in discussions

24, Plaase Indicate your agroemont with sach
of the following statements
(Mark one in each ron)

1 have flt dscriminated against at tisinstution
because of my race/ethnioly, gender, sexual
orintation, disebify satus, orrligion

1 506 mysell as part of the campus communlty

Faculy showed concem about my progress

Thero s a ot of racial tension on this campus

Faculty ompower m o learm hero

It aske, | would recommend ths college o ohers

Atfeaston st e s aken an irst

fevelopment

1 foel valued a this nsttton

Faculy belive in my polental o succeed academically

I cass, | have heard faculy express stereolypes based

on social deniity (such as racefethnicity, gender,
Sexual orintation, disabilty satus,orreligion)

Faculty ancouraged me to moot with them outside

of class

1 am intorsted in soeking

social and poitical issues.
1feela sense of belonging 0 this campus

‘Atleast one facuty membor has taken an Iterestn my

deveiopment

o6l am a mombor o this coliogo.

1 havo effecively lod 2 group 0 a common purpose

formation about current

25, Indicate the Importance 1o you personally of sach

of the following: (Mark one n sach ow)

Becoming accompished i one of the performing arts
(acting,dancing, elc)

Bocoming an authorty inmy fleld

‘Oblaining recogniton from my coleagues for
Gontibutions to my spedial ekd

Influencing the poltcalsincture

Influncing socil values.

Ralsing a famly

Being very wel of fnancialy

Helping others who are n dificulty

Making a tooretcalcontrbuton t science

Witing original works (poems, noves,efc)

‘Groating atistc work (painings, sculpurs, oc)

Bocoming successful n a business of my own

Developing 2 meaningful phiosophy o ife

Partcipating n @ community acton program

Holing 1o promte racial undorstanding

Keeping up o date with poltical affairs:

Bacoming a communy loador

Integrating spitualty into my ife

Improing my Undrstandin ofohr couniesand
Gulures.
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26, To what extent have you experienced the
following with students from a raciallethnic:
‘group other than your own?
ar one i each rom)

Dined or shared a meal

Had meaningful snd honest discussions about
racelethic rlatons outside o class.

Had guarded, cautous Interactons.

Shared persona fesings and problems

Had tense, someuat hostle interactons

Had inolloctualciscussions oulside of class

Feltinsulte or threatened because of your
raca/ethniclty

Stucied or prepared forclass

Socialzed o parted
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27. How aften have professors at your callege
provided you wih: (Vark one in each ron)

Encouragement t pursue graduate/prfessional study
An apportuity to work on a research project

‘Advice and guidance about your educationa program

Emotional support and encouragemont

Altter of recommendation

Holp 10 improve your study skils

Foodback on your academic work (ouside of rades)

An opportunty to Gscuss coursework outsids of lass
Holp in achieving your rofessional goals

An opportunty 1o appy ciassroom Ieaming o “r

ite"
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31, To what extent are the following stataments

true of you:
(Mark one in sach row)

1have a strong sense of belonging 1o &
communty of scientsts

1 dervo rea personal saisfacton rom working
on a team that s doing important research

I1hink of mysef as a scientist

o6l ke | boong in the fod ofscionco.

2. How confident are you that you can:

(Mark one in ach row)

Use technica sclence sils (use of ools,
nstnuments, andlor techniques)

‘Generate a research cuestion

Determine how o colloct appropriata data:

Explin the resuls of @ studly

Uss scienticrature o guide ressarch

Intograte osuls flom multple sucies

Ask rlevant questons.

Ideniiy what s known and not known about

a probiem
Understand scientc concepls

60 connoctons botween iferent aross of scence

‘and mathematics

Somemtag
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33. Wil you pursue a sclence-related research caroer?

(Mark one response only)

© Defintelyyes O Probabyno
© Probablyyes O Definiely no
© Uncertan

34, Rate yourseif on each of the following traits

‘25 compared with the average person your

age. We want the most accurate estimate of
i each row)

how you see yourselt. (Mark o

Acadomic ailly

Aristc abiity

‘Computer sits

Croatiiy

Drive o schiove.

Emations! ealth

Loadership abilty

Mathemaical sbity

Physicalheal

Publc speaking abity

Riskking

Seltconfdenc (iellectua)
(social)

Sltconfde
Spirtuaity
Understanding of thers
Wrilng abilty

35, When thinking about your carer path afier
college, how important are the following
‘considerations: (Mark ano in 6ach row)

Working fo social change
Highincome potential
Social recogniton or status.
Stable, secure futuro
Creatty and ntiatve
Expression of personal vaues
Avalabiy o obs.
Leadersnip potential
Workife balance

Abilfy 0 pay off dobt
‘Comnecion to college major

= Prepared by o Highr Edscation Resesen it
Drvarty o b, Lo Angln A 001521

8660800008E0EEE M
608000 E000EEEE0E manne
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36. Do you plan to do the following in fall 20167
(Mark Yes or No for each fem)

Work fullimo

Work parttime

Atend graduateprofessional schoo ul-me

‘Atend graduate/professional schoolpart-ime

‘Compiete addiional undergracuate
Goursework/Post baccalauroate program

Partcipats in an organization ke the Peace Corps,
AmeriComsiVISTA, or Teach for America

Sorve I the Amed Forces

Travel

Pororm volunteer work.

Stay at home to be with or stara family

37. With respect to being employed after graduation, which
best describes the current state of your employment plans?
(Mark one response only)
© Not acively looking for a positon
© Looking, butno ofers yet
© Roceived an offer for a positon, but decined
© Curenty considering an ofer
© Accepted an offer of ampioyment
© Not planring on employment s fal

38, With respect to graduate or professional school, which
best describes the current state o your sducational plans?
(Mar gne response only)
© Accepled and wil bo attonding n he fal
© Accepted and deferred adrmission unfi a later date.
© Placed on waitng Fs, no acceptances
© Stil awaiting responses, no acceptances.
© Willbe applying iis coming fal
© Not applying thisfall, but might apply at a future date
© No plans 1o apply t chool now o In the fuure

888868 B 8888w
eeeee @ eseew

35, How would you characterize your political views?
(Mark ane response only)
O Farleft O Middle-of-te-road
& Liveral

© Consenvative
© Farrght

40, Are you currently registered to vote?
(Mark one responso only)

O helgble O Yes O No
1. Milltary Status: (Mark gne response only)
© None

© ROTC, cadet, or midstipman at a sonvice acadomy

© In Roserves or National Guard

© On Actve Duty.

© Adischarged vetaran NOT serving on Aciive Dy,
n e Reserves, or in the National Guard

42, 1 you could make your college choice over, would you
stll choose to enroll at your current college?
(Mark one response only)
© Defintelyyes > Probably no
© Probably yes > Defintely no

43, Your current religious preference: (Mark on résponso only)
© Bapiist © Masiim
© Buddnist © Prosbytoran
© GhumhofChrist O Quaker
© Eastom Ornodox > Roman Catholic
© Episcopallan © Sovonth day Adventist
© Hindu © United Church of Gt/
© Jowish Gongrogatonal
O LDS (Momon) O Other Chistian
© Lutheran © Other Reigon
© Methodist © None.

'ADDITIONAL QUESTIONS: ifyou received an adfional

BEERBHE
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